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ABSTRACT 

This document reports the research efforts in 
Louisiana to develop a model teacher preparation program in health 
occupations education {HOE}. Chapter I describes the procedures used 
to develop a current profile of HOE teachers in Louisiana and to 
determine the educational needs of HOE teachers. Chapter II is a 
report on the research that identified the professional education 
competencies needed by HOE teachers and that determined their present 
level Qf competency. An 11-page table illustrates results indicating 
perceived importance and teacher's individual assessment of 
competence for each of the 155 competencies. Chapter III describes 
the steps taken in the development of a Vocational Health Occupations 
Teacher Education Model for Louisiana. The final draft containing six 
educational options is presented. Requirements for each option are 
detailed. Descriptions follow of the courses to be developed in order 
to implement the various options. Objectives are listed for each 
course. Appendixes, amounting to over one-third of the report, 
include cover letters and instruments, minimum requirements for 
teachers of secondary and postsecondary health occupations programs, 
classification of instructional programs in health occupations, and 
suggested readings. (TLB) 
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THE BIRTH OF A TEACHER EDUCATION PROGRAM 



Health Occupations Education (HOE) is the newest of the Nation 1 s 
vocational education service areas* The goal of HOE is to provide 
students with preparation in the skills, knowledge, and attitudes acces- 
sary for successful employment in the health care services* 

Program objectives of HOE differ according to the category of 
training and the level of proficiency attained* HOE programs are 
offered in a variety of settings. These include comprehensive high 
schools and area career centers at the secondary level, oost-secondary 
comsunity colleges and vocational institutes, public and private col- 
leges and universities, proprietary schools, government and private 
agencies, cossaunity services, hospitals and clinics* 

Approximately 250 health care service jobs have been identified in 
the Dictionary of Occupational titles* The U*S* Office of Education 
classifies these health care service jobs into nine divisions (see 
Appendix D for a detailed listing of program classifications): 
07*01 Dental 

07.02 Medical Laboratory Technology 

07.03 Nuraing 
07*04 Rehabilitation 

07.05 Radiologic 

07.06 Ophthalamic 

07.07 Environmental Health 

07.08 Mental Health Technology 

07.09 Miscellaneous Health Occupations Education 

The impact of medicare and medicaid legislation, new health care 
technologies, the wide spread utilization of private medical insurance, 
and the increased accessibility to medical care facilities has empha- 
sized the need for more health care workers. 
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The United States Department of Labor projects that the strong 
demand for workers in health care will continue through the lS80*s. 
Educational programs designed to prepare health care workers have grown 
dramatically in the past decade. 

Vocational programs in health occupations came into existence in 
1917 with the passage of the Smith-Hughes Act. While this legislation 
recognized only agriculture, home economics, and trade and industrial 
education as vocational service areas, a limited number of practical 
nursing programs were started under the broadly defined "trade and 
industrial" provisions of the Act. HOE was specifically mentioned in 
the George-Barden Act of 1946 which made funds available for teaching 
practical nursing. 

A decade later, HOE was identified as part of vocational education 
when the Health Amendments Act was passed. The Vocational Education Act 
of 1963 further supported HOE. In 1969, the American Vocational Associ- 
ation (AVA) recognized HOE as a separate vocational area and gave it 
status as a division of the organization. 

Today, health occupations education is officially recognized by the 
federal government as an autonomous vocational service area. There are 
educational specialists in the United States Department of Education for 
HOE; students in HOE have their own vocational youth organization, 
Health Occupations Students of America (HOSA); and the National Center 
for Educational Statistics has given HOE its own instructional program 
codes. 

While HOE has become recognized as a separate vocational service 
area, provisions for the preparation of HOE teachers have not developed 
as independently. Historically, HOE evolved from the administration and 
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supervision of another vocational service area; consequently other voca- 
tional service areas have prepared HOE teachers. However, preparation 
of HOE teachers, both pre-service and inservice, has begun to emerge 
under its own direction in many states. 

The pioneering efforts in creating quality HOE teacher preparation 
programs must be applauded* The need to share these efforrs and to pro- 
mote more quality HOE teacher preparation programs is crucial to the 
preparation of good teachers and to the ultimate training of health care 
workers* 

This document shares the research efforts in Louisiana to develop 
a model teacher preparation program in HOE. The results of this re- 
search reflect the combined efforts of some of the most outstanding HOE 
teacher educators and programs in the United States. 

Professional Education Needs of HOE Teachers 
in Louisiana 

In 1980, the School of Vocational Education at Louisiana State 
University received a grant from the Louisiana Department of Education 
to conduct research in the area of health occupations education. The 
title of the research funded was Professional Education Needs of Health 
Occupations Educators in Louisiana . 

The study had three major objectives: 

(1) develop a professional education profile and identify the 

educational needs of HOE teachers in Louisiana; 

(2) identify the professional education competencies which should 

be possessed by HOE teachers and determine their present 
level of competency; and, 

(3) develop a model HOE teacher education program. 
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The remainder of this document will describe the procedures used to 
accomplish these objectives and the results. The procedures, findings, 
conclusions, and model developed may serve as a guide for other voca- 
tional areas and/or universities. 

The Quest to Develop a Current Profile of HOE Teachers 

in Louisiana 

In March of 1981, an instrument designed to gather demographic data 
about HOE teachers vas mailed to all secondary and post-secondary HOE 
teachers in Louisiana. (See Appendix B.) The list of names vas secured 
from the coordinator of HOE in the Louisiana Department of Education. A 
total of 214 HOE teachers were surveyed. Responses vere received from 
185 teachers, thus giving a response rate of 86 percent. The Louisiana 
HOE teachers can be described as follows: 

Education . Half of the teachers possessed a baccalaureate degree as the 
highest earned. Five percent of the teachers had associate degrees, 
four percent possessed a master's degree, and four percent had earned 
the educational specialist certificate. About 40 percent of the 
teachers had three year diplomas. Host of the three year diplomas vere 
in the area of nursing. At the time the research vas conducted none 
held doctorates, but since, one has earned the Ph.D. degree. These 
statistics are displayed in Figure 1. 

As shown in Figure 2, the field of study for 80 percent of the 
teachers vith the baccalaureate degree vas nursing. Nine percent of the 
degrees vere in biology and eight percent vere in education. 
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Figure 1. Educational Background of HOE Teachers 




Figure 2. Baccalaureate Field of Study for HOE Teachers 
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Personal Characteristics Teachers ranged from 24 to 68 years of age. 
The average age was AO. The research revealed 97 percent of the popula- 
tion of HOE teachers were female. Selected characteristics of the 
teachers are listed in Table 1. Teachers had an average of 7.5 
years of teaching experience ranging from one to 38 years. Half of the 
teachers had taught less than 5 years. The mean number of years exper- 
ience in the health industry was 11. The range was from one to 40. 

Table 1 

Characteristics of HOE Teachers 



Characteristic / Mean Range Standard 

Deviation 



Age 40.2 24-68 11.2 

Teaching Experience 7.6 1-38 6.7 

Health Work Experience 11.0 1-40 8.1 

i 

The majority of the teachers were teaching at the post-secondary 
level. Seventy-four percent of the teachers indicated they were em- 
ployed at the post-secondary level while the remaining 26 percent were 
employed at the secondary level. (See Figure 3.) 

As seen in Figure 4, most of the programs in HOE were concerned 
with nursing. Some type of nursing preparation, primarily licensed 
practical nurse, was being taught by 77 percent of the teachers. Five 
percent of the programs concentrated on dental careers, four percent on 
medical laboratory jobs, and the remaining fourteen percent were 
distributed across nine different health areas. 
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Figure 3. Percentages of HCE teachers in Post-secondary and Secondary 
Programs 
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Figure A, Distribution of HOE Teachers According to Program Emphasis 
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Determining the Educational Needs of EOE Teachers 
in Louisiana 

The instrument used to gather denographic data about the HOE 
teachers also contained items designed to determine cheir perceived 
educational needs. Eighty-eight percent of the teachers had not com- 
pleted any teacher education courses prior to teaching (see Figure 5)* 
Jhen asked, "Do you think that a vocational health occupations teacher 
education program should be instituted in Louisiana?", 92 percent of the 
EOF achers ^aid, "Yes," 

The educational aspirations of the teachers were determined. 
Eighteen percent of the teachers indicated they had no interest in any 
further education. The rimainiag 82 percent said they would be inter- 
ested in degree programs which contained HOE teacher education courses. 

Thirty-two percer^ of the teachers were interested in pursuing a 
baccalaureate degree. Forty-three percent of the teachers expressed a 
desire to pursue a master's degree. Four percent of the teachers were 
interested in the educational specialist certificate while three percent 
of the HOE teachers desired to pursue the doctorate. This information 
is displayed in Figure 5, 

According to the research findings, the HOE teachers in Louisiana 
desire a teacher education program designed specifically for them. B.S. 
and M.S. degree options would need to be included to serve the large 
number of teachers desiring these higher levels of education. 
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Figure 5. HOE Teachers with Teacher Training Prior to Teaching 
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Figure 6. Educational Aspirations of HOE Teachers 
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PROFESSIONAL COMPETENCIES NEEDED BY HEALTH OCCUPATIONS EDUCATION 

TEACHERS I* LOUISIANA 

The second major objective of the research was to identify which 
professional education competencies should be possessed by HOE teachers. 
In addition, the HOE teachers vere asked to assess their level of accom- 
plishment for each competency . This phase of the research vas conducted 
by Connie Casente, nursing instructor at Toung Memorial Vocational- 
Technical School, as part of her doctoral dissertation. 

Competencies Needed 
An Instrument which listed 155 competencies vas developed after a 
review of the literature related to professional education competencies 
needed by vocational educators, specifically health occupations educa- 
tors. The instrument was submitted to a panel of experts to verify its 
content validity. This instrument can be found in Appendix B „ The 
teachers surveyed were asked to rate each competency on a six-point 
scale as follows: 

6 * Very high importance 
5 * High importance 
4 * High medium importance 
3 * Low medium importance 
2 * Low importance 
1 » Very low importance 
N/A » Hot applicable 

The population for the research was comprised of 214 HOE teachers 
employed in Louisiana during the spring of 1981. The instruments were 
distributed at the Health Occupations Education Teacher Inservlce Work- 
shop for post-secondary instructors in March of 1981 and at a HOSA work- 
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shop three weeks later. Tine was provided on the programs for collec- 
tion of the data. Teachers who did not attend either conference 
received instruments in the nail. Follow-up letters, phone calls, and 
personal visits were utilized to collect missing data. A total of 196 
instruments were completed and returned. TLe data were then summarized 
electronically and the competencies were listed in order of most 
importance to least importance. The first column of Table 2 contains 
the ranked list of competencies (see page 13). 

The competencies which were rated the most important by HOE 
teachers were those concerned with the clinical setting. The highest 
rated competency with a mean of 5.86 was "Supervise student practice in 
a clinical environment." This was followed closely by the competency, 
"Orient students to their professional responsibilities in the clinical 
setting," vith a mean score of 5.85. 

The competency with the lowest mean, 3.61, was "Present information 
by having students read the chapter and answer questions in the book." 
It should be noted that the items at the bottom of the table in rank 
order were still rated of medium importance or higher. It appears that 
all items on the instrument are considered important by the HOE teachers. 

Perceived Level of Competence 
A parallel version of the previous instrument was developed to 
determine how competent the E0£ teachers perceived themselves to be {see 
Appendix B). All 155 competencies were listed on the instrument. This 
instrument was mailed to the teachers in August of 1981. The teachers 
were asked to rate how competent they perceived themselves to be on 
each competency using the following scale: 
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6 * High level of competency 

5 " Above average level of competency 

4 - Average level of competency 

3 ■ Below average level of competency 

2 « Minimal level of competency 

1 « No level of competency 

0 « Not applicable to my program 

Responses were received from 93 teachers* Caution should be uti- 
lized in interpreting the data because of the low response rate* The 
primary reasons for the low response rate was that the personnel in- 
volved in this aspect of the research were assigned other duties and 
there was a time lag before new personnel completed the research* 

The competencies th * teachers rated as being performed with the 
highest level of competence was "Identify new equipment and materials 
needed in health occupations course for the academic year." This was 
followed by "Give a lecture." The teachers* assessments of their per- 
ceived level of competence for all 155 competencies are presented in the 
second column of Table 2 

Interestingly, the items on which the teachers rated themselves the 
most competent were not the items they had earlier rated as being the 
most important* On the clinical items which had been rated the most 
important, the teachers rated themselves below average in competence* 
Moreover, the EOE teachers rated themselves below average on 73 of the 
155 competencies* 

An implication of these data is that HOE teachers need additional 
specific preparation to develop competencies in the areas which they 
have rated as being of greatest importance* The reader of this document 
is encouraged to carefully study Table 2. The importance of each compe- 
tency and the perceived accomplishment of that competency are displayed 
si«}e by side. 
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TABLE 2 

Health Occupations Education Competencies 



Perceived 
Importance 3 



Teacher's Individual 
Assessment of 
Competence^ 



Supervise student practice in a 
clinical environment. 


5.86 


1 


2.83 


90 


Orient students to their pro- 
fessional Tf*ctonsibil iri ^< in 
the clinical setting. 


5.85 


2 


2.91 


85 


Give appropriate feedback for 
student performance in a 
clinical environment. 


5.82 


3 


2.84 


88 


Correct a student for a violation 
of standards of behavior or 
appearance in the clinical 
envi ro na en r 




A 
** 




oi 


Prepare and conduct clinical 
evaluation conferences. 


5.81 


5 


4.70 


13 


Interpret to students acceptable 
standards of behavior and 
appearance in the clinical 
environment. 


5.80 


6 


2.94 


8i 


Direct students in the practice of 
mainipulative skills. 


5.79 


7 


4.47 


27 


Encourage students to exercise 
self-discipline 


5.77 


8 


2.95 


82 


Demonstrate exemplary professional 
and personal conduct. 


5.76 


9 


3.14 


77 
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Rating Scale: 



High 
6 5 



Importance 



Medium 

U 3 



Low 
2 I 



N/A 



Rating Scale: 

6-High level of competency 
5-Above average level of competency 
4-Average level of competency 
3-Below average level of competency 
2-Minimal level of competency 
1-No level of competency 
0-Kot applicable to my program 
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Competency Statement 



Perceived 
Importance 

Mean Rank 



Teacher's Individual 
Assessment of 
Competence 



Exchange ideas with other teachers. 


| 5.^6 


10 


3.04 


81 


Acquire new occupational skills 
needed to keep pace with 
technological advancement in 
health occupations • 


5.75 


11 


2.83 


89 


Direct students in charting 

techniques, (record keeping) 


5.73 


12 


4.47 


28 


Demonstrate a manipulative skill 
(procedure) . 


5.72 


13 


5.03 


3 


• 

Evaluate a student's readiness to 

enter the clinical environment. 


5.70 


14 


2.76 


97 


Assist teachers who are new in die 
system. 


5.68 


15 


2.68 


106 


Identify learning outcomes best 
achieved in the clinical 
setting. 


5.64 


16 


2.60 


113 


Select methods of evaluating 
students' perrormance 
throughout a unit. 


5.62 


17 


4.39 


34 


Maintain an active and continuing 
interest in professional field 
through reading., attendance at 
meetings and publication 
activities . 


5.59 


18 


2.86 


87 


Direct student activities on job 
related projects, laboratory 
projects and activities. 


5.58 


19 


4.45 


31 


Sequence performance goals (terminal 
objectives) for a course. 


5.57 


20 


4.10" 


48 


Present information vith displays, 
models and real objects. 


5.57 


21 


4.19 


44 


Assess quality of on-the-job 
training. 


5.56 


22 


4.87 


7 


Formulate vith students acceptable 
standards of behavior. 


5.56 


23 


2.82 


91 


Use audio visual materials. 


5.55 


24 


4.34 


37 


Determine objectives for a unit. 


5.55 


25 


4.63 


16 


Select materials and equipment for 
a lesson demonstration. 


5.53 


26 


4.61 


17 
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Perceived Teacher's Individual 

Importance Assessment of 



Competency Statement 


Mean 


Rank 


Competence 
Mean Rank 


job training. 


5,53 


27 


2.63 


109 


hake valid recommendations regarding 
needed revision and Improvement 
of health care procedures and 


->• ->J 


9ft 


2.72 


101 


Prepare teaching rrateri"?ls. 


5.52 


1 


A.<7 


26 


Supervise on-the-job training. 


5.52 


30 


2.69 


103 


Prepare a lesson plan. (Integrate 
objectives, learning experi- 
ences, evaluation, teaching 
LcLnuiquo , duu .Learning 
resources,) 


5.52 


31 


1 

A. 08 


50 


Arrange ror ess entiax sarecy apparej 
and devices. 


5.51 


32 


i „ 


117 


Give an illustrated talk. 


5.A9 


33 


A. 73 


10 


Coordinate actions of student- 
learners with other members of 
a health care team. 






: 

1 

f 
i 

2.78 


96 


Identify the specific objectives 
ror a xesson. 


5 A O 
2. HO 




A.A6 


30 


Plan for the use of patients in 
training demonstrations or 
practice sessions. 


5.A8 


36 

i 


2.75 

f 


98 


Counsel students with problems 

adjusting to illness or death. 


5.A7 


] 

37 


2,69 


105 


Assess the reliability of instruc- 
tional tests. 


5.A6 


38 


A. 60 


19 


Select job tasks, conditions, and 
standards for vhich instruc- 
tional plans are to be 
designed. 


5.A5 


39 


A. 58 


22 


Select methods of evaluating 

students 1 attainment lesson 
objectives. 


5.AA 


AO 


A.31 


AO 


Assess the validity of instructional 
tests. 


5. A3 


Al 


A. 65 


15 


Place students in appropriate on- 
the-job training stations. 


5.A2 


A2 


2.39 


125 



9 

ERIC 



TABLE 2 (Continued) 
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Perceived Teacher's Individual 

Importance Assessment of 



Competency Statement 


Mean 


Rank 


Competence 
Mean Rank 




Analyze statutes regulating health 
occupations to determine 

fraininp noodle 

LA. OAilAil£ UCCUd • 


JtHl 


HJ 


2.65 


108 




Arrange layout of laboratory to 

c "f wilt I afo 4 n4 p Amr{ ^nnmon t* 


DmHKJ 




2.58 


114 




Conduct a counseling session with 

O 9 L UV« Gil L • 




AC 


2.80 


93 




Obtain textbooks, references and 
otncr piiuLea mscxuCLionax 
material. 


5.39 


46 


4.91 


5 




assise students xn oevexopxng good 
study habits. 


5.39 


47 


2.72 


100 




Main tain r eco rds o f individuals 

placed in on-the-job training- 


5.39 


48 


2.37 


128 




iaeDtXxy tne unit topics tor a 
course. 


5.36 


49 


4.60 


18 




Update professional personnel file 
regularly. 


5.36 


50 


2.73 


99 




Formulate a system of grading " 

consistent with school policy. 


5.35 


51 


4.92 


4 




J-UCil LAA. Jf Luc CQiOpcLCULlCd uccucQ 

for entry into an occupation. 


5.35 


52 


4.14 


47 




Select teaching techniques for a 
lesson. 


5.35 


53 


4.59 


20 




Give a lecture. 


5.34 


54 




2 




Use cumulative data on students 1 
ability and achievement in 
cvajLuaLing performance • 


->• J J 


->-> 


4.51 


25 




Complete reports required by state 
department of education. 
(State Board of Nurse Exami- 
ners or the like.) 


3.33 


56 


2.37 


127 




Present information to students on 
employment opportunities. 


5.31 


57 


2.80 


92 




Identify lesson topics for a unit. 


5.31 


58 


4.14 


46 




Assist seniors/graduates in pre- 
paring for interview with 
potential employers. 


5.30 


59 


2.70 


102 
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TABLE 2 (Continued) 



17 



Perceived Teacher's Individual 

Importance Assessment of 



Competency Statement 


Mean 


Rank 


Competence 
Mean Rank 


Identify new equipment and materials 
needed in a health occupations 
course for the academic year. 


5.29 


60 


5.A0 


1 


Work with other teachers and ^counse- 
lors to help students with 
lnQiviQUdi prop j. cms « 




01 


2.69 


10A 


Introduce a lesson or unit. 


5.27 


62 




D/ 


Maintain a record of safety instruc- 
tions presented in compliance 
with safety laws and regula- 
tions. 


5.27 


63 


2.50 


119 


Schedule laboratory equipment for 
maximum utilization. 


5.27 


6A 


2.55 


115 


Recommend reference books and 
periodicals that should be 
auQcQ co tne j.iDr<&xy • 






A.A1 


32 


Inform the school and community 
about the health occupations 




00 


2. AO 


12A 


Lfoe dudio^icb co present lnioiud 
tion. 


5.26 


67 


A. 82 


8 


Maintain working relationships with 
the school supporting staff. 


5.25 


68 


2.78 


95 


Assess tne adequacy ana rexevancy 
of the health occupations pro- 
gram facilities and equipment. 


5.25 


69 


3.99 


54 


oumzsarize a ± ess on or unit* 




/U 


3.39 


70 


Give an assignment. 


5.2A 


71 




£ 


Establish policies for student 
learners and on-the-job 
education. 


5.20 


72 






Establish criteria for selection of 
student-learners for on-the- 
job education. 


5.20 


73 


2.30 


132 


Evaluate textbooks for content 

validity, reading level, and 
sex/ cultural bias. 


5.20 


7A 


A. 58 


21 


Prepare information sheets (handouts 
and assignment sheets. 


5.18 


75 


'a. 11 


9 



9 
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Perceived 
Importance 



Competency Statement 



Teacher's Individual 
Assessment of 
Competence 



Assess the relevancy of the course 
offerings in the health 
occupations program. 


5.17 


76 


3.23 


IVd WIS. 

75 


Obtain information from employers 
or job supervisors regarding 
the quality of health occupa- 
tions instruction. 


5.16 


77 


4.70 


12 


Selecc and modify prefabricated or 

(charts, transparencies, 
motion picture, video tape, 
slides, audio tapes) 


5.15 


78 


4.56 


24 


Structure a filing system for 

records, report forms, student 
files and instructlnnjil 
materials . 


5.15 


79 


2.37 


126 


Provide remedial practice sessions. 


5.14 


80 


4.17 


45 


Employ oral questioning techniques. 


5.11 


81 


3.38 


71 


Assign grades. 


5.11 


82 


4.57 


23 


Present information with assistance 
of a resourse person. 


5.10 


83 


4.39 


33 


Describe organizational flow chart 
of the clinical facility. 


5.09 


84 


2.63 


110 


Provide for student participation 
in the evaluation of instruc- 
tion. 


5.08 


85 


4.32 


39 


Inventory teaching materials, 
supplies and equipment. 


5.05 


86 


2.55 


116 


Develop long-range plans for the 
health occupations program. 


5. OA 


87 


3.97 


56 


Maintain anecdotal records on 
students. 


5.04 


88 


2.51 


118 


Provide for articulation between 
health occupations programs. 


5.03 


89 


3.85 


60 


Write letters of recommendation for 
students/graduates. 


5.03 


90 


2.66 


107 


Present information through team 
teaching. 


5.01 


91 


4.69 


14 



9 
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ERJC 



Competency Statement 



Perceived 
Importance 

Mean Rank 



Teacher's Individual 
Assessment of 
Competence 



Construct subject matter diagnostic 
tests • 


5.00 


92 


4.46 


29 


Prepare budget for equipment, 
suDolies and travel- 






Z. /o 




Eliminate student deficiencies in 
attainment of a trainine 
objective* 


4.93 


94 


4.39 


36 


Confer with student and parents. 


4.93 


95 


2.24 


134 


Assist students /graduates in 

securing and in filling out 
applications for jobs, scho- 
larships, educational loans, 
or college admissions* 


4.87 


96 


2 62 


1 1 1 
in 


Obtain follow-up data from employers 
of graduates. 


4.84 


97 


3.64 


64 


Assess effectiveness of instruction 
through use of student's 
records • 


4.84 


98 


& 71 


1 1 

1 X 


Prepare a long-range budget which 

identifies the finanrial nppHe 

of the health occupational 
program* 


4.77 


99 


3.11 


79 


Interpret national standardized 

tests - orrnMflonal t*Act<s 

and inventories to students. 


4.76 


100 


2.14 


135 


^T"P7"iilT"P dmjc ro1 af cae nn o /"> t- ^ ^ t- ^ « c 
ncpaLC Ucwo LcJieooCo Uu aCtlvlklcS 

of your program* 


4.76 


101 


1.97 


142 


Work effectivelv with the advisorv 
committee* 


4.76 


102 


3.93 


57 


Maintain continual follow-up infor- 
mation on placemen*:, employ- 
ment, and training status of 






J. 1 J 


TO 

/o 


Present information by the use of 
individualized instruction. 


4.73 


104 


4.33 


38 


Speak to school and rommunity groups 
on health occupations programs. 


4.73 


105 


2.04 


140 


Conduct an open house to familiar- 
ize members of the school and 
community with activities of 
health occupations programs* 


4.72 


106 


2.10 


138 
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Competency Statement 



Perceived 
Importance 

Mean Rank 



Teacher's Individual 
Assessment of 
Competence 



far cicipace in tne development oi 
policies regarding school- 
community relations. 


4.72 


107 


2.03 


141 


Develop health occupations courses 
by clustering and sequencing 
related tasks. 


4.72 


108 


3.65 


63 


Determine group and individual 
learning experiences for a 
lesson based on individual 
differences of students. 


4.71 


109 


A. 28 


41 


Determine reasons students drop out 
of health occupations programs. 


4.69 


110 


3.71 


62 


Participate in experimental and 

other data collecting reserach 
activities. 


4.64 


111 


2. 47 


120 


Serve in professional non-vocationa] 
organizations to improve the 
image of the health occupations 
program. 


4.63 


112 


2.26 


133 


Serve professional organizations as 
an officer and/or chairman or 
member of a committee. 


4.60 


113 


2.43 


123 


Serve in community organizations to 
improve the image of the health 
occupations program. 


4.58 


114 


2.31 


131 


Direct students in gathering infor- 
mation from sources in the 
community, and on field trips. 


4.58 


115 


3.57 


66 


Analyze collected occupational data 
to determine priorities among 
training needs. 


4.57 


i 

116 i 

* 


4.05 


51 


Evaluate instruction through self- 
rating devices and instruc- 
tions! media, such as video or 
audio recording. 


4.54 


117 


4.23 


43 


Organize an advisory committee. 


4.53 


118 


4.02 


52 


Analyze students 1 cumulativ 
records . 


4.53 


119 


2.43 


122 


Serve as the liaison for the advi- 
sory committee and the school 
adminis t ration • 


4.49 


120 


3.84 


61 
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Perceived Teacher's Individual 

Importance Assessment of 



Competency Statement 


Mean 


Rank 


Competence 
Hean Rank 


Assess the cultural bias of tests 
used for program placement. 


4.47 


121 


2.08 


139 


ires en l imormation using group 
supervised study. 


4.45 


122 


3.31 


73 


Establish the criteria for selec- 
tion of advisory committee 
memo ers * 


4.44 


123 


4.01 


53 


Assist students with their problems 
by working with agencies such 
as the health and welfare 
services • 


A. 42 


124 


2.36 


129 


rsLaDiisn a policy tor use of 

health occupations facilities 
by outside groups and other 
school personnel. 


4.42 


125 


2.11 


137 


Develop original instructional 
materials . (Individualized 
learning packages, learning 
modules, or lesson kits.) 


4.42 


126 


4.08 


49 


Conduct a group counseling session. 


4.42 


127 


2.13 


136 


Present information using the case 
study method. 


4.40 


128 


3.41 


68 


Maintain liaison with union 
officials and employers. 


4.37 


129 


1.50 


148 


Identify the role and function of 
the advisory committee. 


4.37 


130 


3.92 


58 


Lead communication techniques . 

(buzz groups, brainstorming, 
skits, debates, etc.) 


4.35 


131 


3.40 


69 


Plan the annual program of work to 
be considered by the advisory 
committee. 


4.32 


132 


3.98 


55 


Develop procedures for working with 
the disadvantaged and with 
minority groups. 


4.26 


133 


3.23 


76 


Present activities of your health 
occupations program on radio 
or television. 


4.26 


134 


1.73 


145 


Present information using a simu- 
lation or learning game. 


4.20 


135 


4.39 


35 
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Perceived 
Importance 



Teacher's Individual 
Assessment of 



Competency Statement 


Mean 


Rank 


Competence 
Mean Rank 


Prepare simulation or learning game 


. A. 20 


136 


4.24 


42 


utaolisn a Health Occupations 

Students' Association^H.O.S.A^ 


A. 14 


137 


1.26 


150 


u>j.i.ect data on projected student 
enrollment. 


4.14 


138 


.87 


59 


psvelop procedures for working with 
the handicapped. 


4,14 


139 


2.87 


86 


Analyze enrollment trends of health 
occupations programs 


4,12 


140 


1.84 


144 


Assist in planning activities and 
supervise activities 


4,12 


141 


1.60 


147 


Inform prospective aeabers and 

their parents about H.O.S.A. 


4.08 


142 


1.23 


151 


Comunicate with parents regarding 
their expectations of the 
health occupations program. 


4.05 


143 


1.67 


146 


Deter? JLne students' background and 
environment. 


4.02 


144 


2.46 


121 


Conduct leadership training 

sessions for the officers. 


4,01 


145 


1.39 


149 


Structure instruction so that 

students can progress at their 
own rate. 


4.01 


146 


2.60 


112 


Coordinate H.O.S.A. activities with 
instructions! activities. 


3.88 


147 


1.19 


152 


Assist students with the financial 
management of H.O.S.A. 


3,83 


148 


1.14 


154 


Design and conduct a comunity 
occupational survey. 


3.79 


149 


3.36 


72 


Assist in the preparation of state 
and national reports, provide 
advice and trainirg for stu- 
dent entries in state and 
national H.O.S.A. contests. 


3.78 


150 


1.15 


153 


Conduct opinion surveys in the 
school and community* 


3.77 


151 


1.91 


143 


Serve as an advisor or judge for 
district, state, regional or 
national H.O.S.A. contests. 


3.76 


152 


1.09 


155 
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23 



Perceived Teacher's Individual 

Importance' Assessment of 



Competency Statement 


Mean 


Rank 


Competence 
Mean Rank 


Use a polaroid camera and/or video 

st ant visual feedback on stu- 
dent performance. 


3.73 


153 


3.64 


65 


Prepare a questionnaire for collec- 
tion of occupational data. 


3.72 


154 


3.25 


74 


Present information by having stu- 
dents "read chapter and 
answer questions in the book." 


3.61 


155 


3.06 


80 
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THE MAKING 0? A MODEL PROGRAM 



Several steps were taken in the development of a Vocational Health 
Occupations Teacher Education Model for Louisiana (see Figure 7). 
The methodology and results of the first four steps have been presented 
earlier in this docuaent. These steps included: 

(1) an in-depth review of the literature related to HOE; 

(2) an analysis of pedagogical skills needed by HOE teachers; 

(3) an assessment of pedagogical skills possessed by HOE teachers; 
and, 

(4) a survey of the educational aspirations and characteristics of 
HOE teachers. 

The fifth step focused on bringing a panel of national experts to 
the LSU caapus* A two-day conference was held for the express purpose 
of having six nationally recognized teacher educators in health occupa- 
tions share their teacher education programs. The panel members were: 

Dr. Dora Johnson, teacher educator, Fniversity of Southern 
Colorado, President, Health Occupations Division of the American 
Vocational Association. 

Dr. Janice Sandiford, teacher educator, Florida International 
University, President, Health Occupations Teacher Educators. 

Dr. Bettye Milliken, teacher educator, University of Georgi 
one of the pioneers in health occupations teacher education 

Dr. Madge Atwood, teacher educator, University of Illinois, 
responsible for establishing health occupations teacher education 
programs in Michigan and Illinois, 

Dr. Beverly Richards, teacher educator, University of Iowa, 
involved with health occupations education in Pennsylvania and 
leva. 

Dr. Lou Ebrite, teacher educator, University of Nebraska completed 
doctoral research on competencies needed in health occur *ticns 
education. 

ER?C 
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Katlouvide 
Review of 
Literature In 
Health Occupation! 
Teacher Education 



Task Analysis of 
Pedagogical skills 
Xeeded by Health 
Occupations 
Teachers 



Assessment of 
Pedagogical skills 
Possessed by 
Health Occupations 
Teachers 



Survey of 

Educational 

Aspirations and 

Characteristics 

of Bealth 

Occupations 

Teacher 



?aael 
of 
National 
Experts 




Input from Louisiana 
Teachers, State Dept. 
of Educ, Vocational 
Directors 9 1ESE, etc. 



Input from the 

United States Department 

of Education 



TIXAL 
MODEL 
{four options) 



Figure 7. Procedure Followed In Developing the Model Health Occupations 
Teacher Education Program 
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Most of these panel members have been instrumental in beginning and 
organizing health occupations teacher preparation programs in two or 
more major universities* In addition, a number of persons in or related 
to education, health care services and/or vocational education attended 
the two-day conference. Each of these persons will play an integral 
part in organizing and implementing an HOE teacher preparation program 
at Louisiana State University, In addition to the panel, the following 
professionals from Louisiana attended the conference: 

Dean Schilling, Dean of the College of Agriculture, LSD 

Dean Smith, Bean of the College of Education, LSU 

Dean Parker, Dean of the General College, LSD 

Dr. Charlie Curtis, Director of the School of Vocational 
Education, LSU 

Dr. Michael Burnett, Current Project Director of The Health 
Occupations Education Grant, LSU 

Dr. Gary E. Moore, Coordinator of the Graduate Vocational 
Education Program, LSD 

Dr. Barbara A. Moore, Research Associate on the Health 
Occupations Education Grant, LSD 

Dr. N- J. Stafford, Jr., Assistant Superintendent of the Office 
of Vocational Education, Louisiana Department of Education 

Dr. Florent Hardy, Director of The Research Coordinating Unit, 
Office of Vocational Education, Louisiana Department of Education 

Dr. Ralph Ainsworth, Director of Trade and Industrial Education, 
Office of Vocational Education, Louisiana Department of Education 

Ms. Betty Penny, Supervisor of Health Occupations, Office of 
Vocational Education, Louisiana Department of Education 

Dr. Connie Casente, Health Occupations Professional and former 
Ed.D. student in Vocational Education, LSU 

Ms. Margo Haaie, Allied Health Advisor, General College, LSU 

Ms. Carol Smith, President of the Health Occupations Division of 
Louisiana Vocational Association 
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Dr. Betty Harrison, Vocational Home Economics Education Teacher 
Educator, LSU 

Ms. JoAnne Garland, Graduate Assistant, Health Occupations 
Education Grant, LSD 

Dr. Stan Abadie, Dean of the LSD Medical Center, Shreveport and 
New Orleans, Acting Director of the LSD Biomedical Research Center 

During the two-day conference, the panel of experts distributed 
information describing their HOE teacher education programs. These 
presentations were taped for future reference by the research team. The 
concluding activity of the conference provided an opportunity for the 
panel members to list what they believed to be characteristics of a 
model HOE teacher education program. 

Following the conference, the research team began the task of 
developing such a model usiitg all the information and input collected. 
It became apparent throughout the research process that the model under 
construction would need to contain several different options in order 
to meet the varied educational needs of the health care professionals 
in Louisiana. Thus, the first rough draft contained three options. 
Upon its completion, a review was held at the 1982 AVA conference in 
St Louis. Feedback was collected from the original panel of experts. 
In addition, a review vas held at LSD where feedback was collected from 
local project advisors. The final draft containing six educational 
options is presented in this document. 

Requirements for Option A 
Successfully completing Option A, would culminate in both a B.S. 
degree and a standard Louisiana teaching license in HOE (see page 28). 
(See Appendix A for license requirements.) In addition to meeting the 
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OPTIOH A Designed f or those health professionals who desi.e a Bachelor of Science Degree in Health Occupations 
Education. Upon the completion of the S.S. degree, students will have also completed the requirements 
for a standard teaching license. 



TOTAL 134 CUED ITS 



REQUIREMENTS FOR THE B.S. DECREE IN HOE POSSIBLE TfcANSFEJt CREDITS 



GENERAL EDUCATION - Total 46 semester 

English (12 hrs) 

Social Studies (12 hrs) 

Science (12 hrs) 

Mathematics (6 hrs) 

Health and Physical Education (4 hrs) 



credit hovrs NOTE; 



Transfer credits may he given for 
general education courses taken 
during previous professional health 
core training. 



TECHNICAL EDUCATION - Total 45 semester credit hours 



Specialized Health Skill Development (IS hrs) 

Basic Clinical Science (9 hrs) 

Intermediate Clinical Science (9 hrs) 

Advanced Clinical Science (9 hrs) 

Electives In Allied Health or Related Fields (3 hrs) 



EXAMPLES: 



1 Year Emergency Kedlcal Technician Training - 

9 hours Basic Clinical Science 

2 Tear Physical Therapist Training - 18 hours 

Sasic and Intermediate Clinical Science 

3 Year Diploma in Nursing - 2? hours Basic, 

Intermediate and Advanced Clinical Science 



TEACHER EDi:CATIf*N - Total 36 semester credit hours 

History. Philosophy or Introduction to Education (3 hrs) 

Educational Psychology <3 hrs) (PSYC 2060) 

Adolescent Psychology (3 hrs) (PSYC ^i78) 

Teaching Reading (6 hrs) (EDCl 3135 and 3136) 

Survey of Health Occupations Professions (3 hrs) (VHoE 44u2> 

Teaching Skills and Strategies in Health Occupations Education 13 hrs) fVHOE 4*m| 
Clinical Supervision and Evaluation in Health Occupations Education (3 hrs) (VH** -UuJ) 
Student Teaching in Health "Ccupatl.*r.s Education (9 his) |Vi!i>£ 4415) 



Elective H^urs - T^tal 7 semester credit hmirs 
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requirements for a Louisiana teaching license , Option A also meets under- 
graduate degree requirements for Louisiana State University, School of 
Vocational Education, College of Agriculture, NCATE, and SACS. It 
should be noted that LSU vocational teacher education requirements exceed 
the teacher certification requirements. 

Currently, the Louisiana teacher certification requirements for 
all secondary teachers who complete a baccalaureate teacher education 
program are: (Coursework at LSU is given as SEMESTER CREDIT HOURS) 

GENERAL EDUCATION - 46 hours 

English 12 hours (at least 3 hours of grammar 

and 3 hours of composition) 

Social Studies 12 hours (at least 3 hours of 

U.S. History) 

Science 12 hours (at least 3 hours must be in 

biological science and 3 hours must 
be in physical science) 

Mathematics 6 hours 

Health and 

Physical Education - 4 hours 

TECHNICAL CONTENT - Hours vary 

The number of hours in the subject matter vary according 
to the area. Home Economics requires 42 hours; Vocational 
Agriculture requires 50 semester hours. 

PROFESSIONAL EDUCATION - 27 hours 

History, Introduction to, Foundations of, or Philosophy of 
Education - 3 hours 

Educational Psychology - 3 hours 

Professional Education appropriate to the secondary level 
- 6 hours (must include 3 hours of adolescent psychology) 

Teaching Reading - 6 hours 

Student Teaching - 9 hours (must be in principal field of 
teaching) 

Students who enter the Option A Program may have taken many of the 
GENERAL EDUCATION courses during their professional health care training 
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program. In addition, students who read widely, vho are active 
professionally, and vho possess a strong general education competence 
are encouraged to participate in College Level Entrance Exam Program 
(CLEP). Through this testing program, a student can acquire additional 
credits for general education knowledge and skills already attained. A 
number of general education courses are available from LSU through 
correspondence. 

Another unique aspect of Option A is the method used for 
determining the number of transfer credits in TECHNICAL EDUCATION that 
a student may receive from their previous health care training program. 
TECHNICAL EDUCATION is divided into two divisions: skill development 
and clinical sciences. A student is required to have 15 hours of 
specialized health skill development. An approved, current, valid 
license, certification or registration is counted as IS hours of 
specialized health skill development credit upon entry into the 
teacher education program. This is possible because these credentials 
represent recognized standards of technical competr nee within a health 
field plus instructional hours related to occupational competence. The 
second division required in TECHNICAL EDUCATION is clinical science. 
Previously taken technical course work, which does not pertain to skill 
development, can be classified as basic, intermediate or advanced 
clinical science. Nine hours are required in each level of clinical 
science. Basic, intermediate and advanced clinical science credits may 
be awarded during the analysis of the health credentials for each 
student by the health occupations teacher educator and the university 
admissions officer. One year of an academic health care training 
program is equal to, but may not exceed, 9 credits. Therefore, 
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generally speaking, a person with a two-year associate degree in a 
health field will probably acquire 18 hours of transfer credit counted 
as clinical science, basic and intermediate, leading toward a B.S. 
degree. A three year cursing graduate cculd be awarded up to 27 hours 
of transfer clinical science. If additional semester credits in 
clinical science are needed in professional health care courses, 
students may select courses from a variety of departments on the LSD 
Baton Rouge campus, pending advisor's approval. Included among the 
suggested departments are Health, Physical Education, Recreation and 
Dance; Home Economics; Psychology; Sociology; and Social Welfare. 

The professional education core in Option A includes the require- 
ments to qualify for Louisiana teacher certification. The students are 
required to complete 190 hours of actual teaching experience during 
student teaching in an approved health occupations secondary program. 

Requirements for Option L 
Option B was created from the suggestions given by the panel of 
experts and others working in the health care industry (see page 32). 
Completing Option B results in a baccalaureate degree program in HOE 
but does not culminate in a Louisiana secondary school teaching license. 
Today, there are many teaching positions in health occupations other 
than secondary education. These positions can be found in hospitals, 
clinics, government agencies, community services, private and public 
health care facilities, and post-secondary and adult programs. Persons 
in these positions often do not desire the secondary license. Alterna- 
tive health care teaching jobs are becoming more and more popular as the 
country expands its well-care prevention services. 
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OTTIOII 1 Doalgnoo 1 for t)MM kooltk orofaaalooola vfco Jaalra a tackolor of Sclonca Dogroo in loaltk Occupation 
Education aa nranoratlou to taock la luatlttttlono, koalnaaa on4 organisation* Mt raaulrlmg a taacklng 
llconoo. 

TOTAL 134 CUDITS 

UQOitnms rot tk s.s. decree u hoe possible Tuvsra credits 



CE1EEAL EPPCATIOM - Total 46 oonoatar croilt hour a 



Eogllo* (12 kra) 

Social StuoUto (12 kra) 

Sclonca (12 kra) 

Hothouotlca (6 kra) 

loaltk ao4 Pkyalcal Education (4 kra) 



NOTE: Tranofar croaUta amy ko g Ivon for ganoral 
ooucotlcn couraao takon during nravloua 
nrofaaalonal ktaltk cora training* 



TEOmiCAL EDOCATIOII - Total 45 aoooatar cradle hour a 



Sooclollsod Alllod loaltk Skill Dovaloonont (15 hra) 

toalc Clinical Sclonca (9 kra) 

Intoraodloto Cllnlcol Sclanca (9 kra) 

AnVoocod Cllnlcol Sclanca (9 kra) 

Eloctlvaa In Alllod loaltk or to lot ad Flalda (3 kra) 



EXAMPLES: 



Taar Enorgancy Kadi col Tack* lc Ian Training - 

9 houra loalc Clinic Sclonca 
Taar fhyalcol Tkorop lot Training • IS kouro 

Boalc and Intomndlata Cllnlcol Sclonca 
Toar Dlnlon* In Huralng - 27 kooro loalc 9 

Intamodlata on* Advoncod Cllnlcol Sclonca 



TCAdOt EPOCATIOW - Total 27 aonoatar crodlt kouro 



Surroy of loaltk Oceoootlono t rofaaalono (5 kra) (sft>E 4402) 

Toocklng Skllla and Stratagloo In loaltk Occoootlooa Education (3 nro) (THOC 4405) 
Clinical Suoorvlalou anal Evaluation In loaltk Occuoatlooa Education (3 kra) (VHOE 4407) 
Curriculum Doalgn In loaltk Occupation* Education (3 kra) (VHOE 4404) 
Prlnclnloo of Adult Edocotlom (3 kra) EX ED 4025) 

Hoamronont and Evalnatlon of Stud tat Acklovouant (3 kra) (EDAF 4200) 
Practlcun In loaltk Occupation a (9 hra) (WOE 4416) 



Elcctlva lour* - Total 16 aonoatar cradlt houra 
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Since Option B does result in a B.S. degree from LSU, it oust meet 
all of the GENERAL EDUCATION requirements as veil as the total hour 
requirement. The GENERAL EDUCATION and TECHNICAL EDUCATION requirements 
are identical to Option A. The PROFESSIONAL EDUCATION requirements, 
however, are minus the Louisiana teacher certification requirements and 
focus on all specialized health occupations education courses. This 
increase in electives permits students to specialize in an area of need 
and/or interest in HOE. 

Requirements for Option C 
Option C is designed for health care professionals who desire to 
teach at the secondary and/or post-secondary level, but who do not de- 
sire a B.S. degree. Currently in Louisiana, the licensing-only option 
is the Vocational Trade and Industrial Education (VTIE) certificate 
program. 

Health care professionals, who desire licensing only, must meet the 
following requirements: 

Health Occupations - Practical Nursing and Aid Instructor 

- Graduate of professional 3 year diploma nursing school or 
baccalaureate nursing school with current licensure in 
Louisiana. 

- Minimum of 2 years of occupational experience as a 
registered professional nurse in the area of medical 
surgical nursing in a hospital setting. One year of this 
experience must have been served within five years. 

Health Occupations - Related Health Fields 

- Graduate of approved program in the area in which the 
applicant is to teach with current state license or national 
certification where required. 

When these requirements are met, the VTIE professional is issued a 

one-year Vocational-Technical certificate. For renewal of this certifi- 



cate, at least three hours in professional vocational education oust be 

earned each year until a minimum of 15 hours has been completed, at 

which time the Vocational Technical certificate shall become permanent. 

VTIE professionals possessing a previously earned B.S. degree shall earn 

nine hours on the same basis. Course work is further reduced to six 

hours for those VTIE professionals possessing a degree in education. 

The Louisiana Department of Education, Office of Teacher Certification, 

has a list of study topics from *hiciTvTIE~health occupations students 

must choose. These topics consist of: 

Trade Analysis and Course Planning 

Philosophy of Vocational Industrial Education 

Methods of Teaching in Vocational Industrial Education 

Preparation of Vocational Instructional Materials 

Problems In Teaching Vocational Industrial Education 

Practice Teaching in Vocational Industrial Education 

Shop Management and Safety 

Vocational Guidance 

History of Industrial Education 

Principles of Vocational Industrial Education 

Testing in Industrial Education 

Visual Aids 

In constructing an Option C, two different designs were considered. 
First considered was an ideal Option C which the research team dubbed 
as Cj (see page 35). In Option Cj, the required course work is 
sequenced over a two-year span, according to the needs of the new health 
care teachers. In addition, all courses are taught and supervised by a 
health occupations teacher educator. Option C^, begins in the summer. 
New VTIE teachers hired before July 1 would attend a New Teachers 
Institute I (3 hours). This intensive session would assist these 
new teachers in developing survival skills in the classroom, including 
basic lesson planning and principles of teaching. In addition, the 
New Teacher Institute I would help the new health occupational teachers 
to assess their future professional education needs. 



OPTION q Atvo yesr program designed for the health core professional who desires to obtain s Louisiana VITC 
ttschlng certificate but docs not desire s Bachelor of Science Degree. Individuals desiring this 
option for the most part, are persons with professional health experience who have been hired by a 
local school parish or postsecondsry Institute to tesch a Health Occupations Program, These persona 
begin teaching with a temporary vocational education license end later receive a permanent VTIE 
teaching certificate upon completion of the following requirements* 

. TOTAL 18 CREDITS 



REQUIREMENTS FOR THE TEACHING LICENSE PROGRAM 



Summer I; For those teachers employed on or before July 1 

TEACHER INSTITUTE I - Three weeks, totsl 3 hours 

VHOE 3301 Program Operation and Lesson Planning In Health Occupations (3 hrs) 

Fall Semester I: Weekend Course (WC); Meets one weekend per month 

VHOE 4405 Teschlng Skills and Strategies In Heslth Occupations Educstlon (3 hrs) 

Sprint Se mester I: Regular Night Course (RNC): Meets one evening per week . 
Courses sre frequently tsught off campus , 

VHOE 4407 Clinical Supervision and Evaluation In Heslth Occupations Educstlon (3 hrs) 



Summer II: For those teschers who have completed approximately one year of teschlng 

TEACHER INSTITUTE II - Two weeks, total 3 hours 

VHOE 4402 Survey of Health Occupations Professions (3hrs) 

Fs 11 Semester II; Weekend Course (WC): Meets one weekend per month 

VHOE 4406 Curriculum Design In Health Occupations Education (3 hra) 

Spring Sem ester II; Regular Night Course (RNC): Meets one evening per week . 
Courses sre frequently taught off campus . 

Health Occupations Educatlou or Vocational Educstlon Elective (3 hrs) 
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Next, in Option teachers attend a fall semester weekend course 
(3 hours) which aeets one weekend per month throughout the semester. 
The following spring course (3 hours) would be offered on or off campus 
in accordance with enrollment* In this first year, the fall and spring 
courses are designed to develop competencies in teaching skills, 
strategies, clinical supervision, and evaluation in HOE. 

The second year begins with another sumer Teacher Institute A I 
(3 hours). During this intensive session, HOE teachers receive 
information concerning a wide range of health careers and positions* 
The course was recommended by a 2*jority of those involved in HOE 
programs. Course work in expanding career knowledge is needed because 
a number of health care teachers work in teaching positions in areas 
related to, but often different from, their original health care 
training and work experience. 

The fall weekend course (3 hours) required in the second year 
would focus on curriculum design. The spring course (3 hours), taught 
on or off campus, would be a Health Occupations Education or Vocational 
Education elective. 

At the end of the second year, a peimanent VTIE certificate would 
be issued. It should be noted that all course work would be transfer- 
able to the B.S. degree in HOE if the student meets the necessary 
university entry requirements e a<j desires to pursue the B.S. degree. 

Optica Cj, is an ideal model fhat is not without implementation 
problems in Louisiana. First, C^, differs from the current state 
teacher certification Mquireoents. Kew certification requirements 
would be needed. Secondly, the implementation of Option would 
require a coordinated effort froa the vocational secondary and post- 



al 
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secondary administrators in permitting health occupations teachers time 
for the intensive pre-service tine in the suaner to sufficiently prepare 
to teach. Thirdly, Option would change the administration and super 
vision of the health occupation teachers from VTIE to HOE teacher 
educators* 

Because of these three operational problems with Option 

Option C 2 was created (see page 38). Option C 2 is built primarily in 

accordance with the original VITE certification program in Louisiana. 

The change in Option C 2 would he the addition of the following areas of 

study to the list of VTIE topics found on page 34. 

Survey of Health Occupations Professions 
Teaching Skills and Strategies in HOE 
Curriculum Design in HOE 
Clinical Supervision and Evaluation in HOE 

The addition of the HOE topics would bring about the involvement 
and utilization of a health occupations teacher educator to teach 
specific courses supporting these topics. 

Option C 2 also continues to work within the VTIE administrative 
framework without changing teacher certification requirements. 

The research team wishes to point out that even though Option C 2 
is by far easier to implement in Louisiana at this time, Option 
appears to be a more "ideal" HOE teacher preparation program. 

Requirements for Option D 
Option D was created for those individuals who already possess a 
baccalaureate degree and desire to pursue a master of science degree in 
Vocational Education vith a concentration in HOE. Course work for the 
M.S. degree is a combination of a required core of courses and selected 
courses from specific categories. Both a THESIS (Dj) and a NON-THESIS 
(D?) option is possible. 



OTTIOII C2 A two year pcogr** designed £ >t the health core professional who desires to obtain a Louleiena VITl 
teaching certificate hut doee aot deelre a Bachelor of Science Degree* Individual* desiring thin 
option for the most psrt. persona vlth professional health experience who have been hired hj a 
local achool pariah or post secondary institute to teach a Health Occupation* Program. These neraona 
begin teaching with a temporary vocational education license and later receive a permanent VTIE 
teaching certificate upon completion of the following requirements* 

TOTAL IS CKEDITS 

REQUIREMENTS PO* THE VTIE TEACHING LICENSE PROGKAX 



Comraea totaling 15 hours must be aelected from the 
following tuples: 

Trade Analysis and Course Planning 

Philosophy of Vocational Industrial Education 

Methods of Teaching in Vocational Industrial Education 

Preparation of Vocational Instructional Materials 

Problems in Teaching Vocational Induatrial Education 

Practice Teaching in Vocational Induatrial Education 

Shop Kanagmment and Ssf ety 

Vocational Guidance 

History of Induatrial Education 

Principles of Vocational Industrial Education 

Tearing in Indmatrial Education 

Visual Aide 

Survey of Health Occupstions Professions 
Teschlng Skills and Strategiea in HOE 
Curriculum Design In HOE 
Cllnicsl Supervision and Evalustion in HOE 



Candidates must meat entrance reemiremcnte for 
the VTIE program plua at laaat three hours in 
professional vocational education must be esmed 
each year until a minimum of 15 houra has been 
completed* at which time the vocational teaching 
certificate ahall become permanent. VTIE 
professionals possessing a previously earned 
I.S- degree ahall earn nine houra on the seme 
basis. Course work is further reduced to si* 
houra for those VTIE professionals possessing a 
degree in educatlca. 
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The Dj THESIS option requires a total of 36 hours with 9 hours in 
EDUCATIONAL FOUNDATIONS (see page 40) . Six hours are required in 
TECHNICAL EDUCATION in health care study* Credit from health training 
programs beyond the B.S. degree; and/or graduate level courses in health 
care such as nursing, medical technology, physical therapy, etc., may be 
used as part or all of the six hours of technical education (pending 
approval by advisor). Fifteen hours are required in TEACHER EDUCATION . 
These hours are divided alloting 12 hours in health occupations educa- 
tion and 3 hours in vocational education for Option D. 

The NON-THESIS Option D^ focuses more intently on course work by 
requiring 18 hours in TEACHER EDUCATION (see page 41). A minimum of 12 
of these hours must be in health occupations education. The remainder 
of the 18 hours nay be taken in either health occupations education or 
vocational education. Three hours are specified as elective hours. 

For both and D 2 » 18 semester credit hours must be at the 7000 
level. The M.S. option can be used to upgrade a standard teaching 
license only if the student possesses a B.S. degree in education and 
holds a current standard teaching certificate. A student who possesses 
a B.S. degree in a health care field but who is not certified to teach, 
would need to combine the M.S. program with the VTIE program or complete 
the B.S* degree program in Health Occupations Education prior to the 
M.S. degree, if a teaching license is desired. 
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BEST COPY AVAILABLE 



Designed lot those individuals wtu aitead} puii»C6s a Buchelo: ox Science Degree and desire to pur«-.e 
a MASTER OF SCIENCE DEoULt in Vocational Education with a concentration in Health Occupations 
Education. Because the Master's ? togs as is designed to aeet individual needs, specific course work 
is selected froa different categories. In addition candidates will complete a research thesis. 

TuTAL 36 CREDITS** 



XEQVXSEKENTS FuR THE THESIS MASTER'S CF SCIENCE LECKEE 



OPTION" D 



EXIXATIOSAL Fil*NT>Allt'SS 
Total 9 semester credit hours 

*HIstory of Education (3 hrs) 
(VED 4?00 History of Vocational Education) 

* Philosophy of Education (3 hrs) 
(VED 7024 Philosophy of Vocational Education) 

'Research Methods O hrs) 
<VEB 7000 Scientific Methods In Voc. Ed.) 

TECHNICAL ENi-AllcN 1H A BEA1.TH CASE 

Total 6 semester credit hours 
(May transfer credit froa health training 
credit prograa beyond the 3.5. degree; and/ 
or graujatc level corses in allied health 
field such as our sing, radical tcdr^Lg>, 
physical therapy, etc. 

Suggested TWp.n ^cnts Ft**a WhTh t>> i 1 . - 
health Related Cut** en th* &<*t ■ r> f ^gr 
Ca»fnjj;. Ad'.Is.«r*s approval retired - 

Health, Fhyslcal Education, X^c.eati^, 

and la^cc uim>1 
Hose Eclairs fiitXI 
Psychology lfSY£| 
Sociology (ot-CLI 
Social Velfarc 
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1 * Required c«:e ,«f &- our sex 
© _„*lfl h««urs r*i>t br at level 



TEAOihH IJOtAllON (Health occupations Education/ Vocational 
Education) T^tal 15 semester credit hours. 

HEALTH tCCUPATlOXS ESrCATKN ; Hinlaua 12 hours 

VKi ►£ 44U2 Survey of Uealth occupations Professions (3 hrs) 
UicE 440* Teaching Skills * Strategies In HOE (3 hrs) 
\T.it 44U6 Curriculum Design In HOE (3 hrs) 
Vtk'E 4407 Clinical Supervision a Evaluation in HOE (3 hrs) 
VH0E 74P8 Problems In Teaching Ri E (2 hrs) 
VHIE 74I*j leadership In HOE (3 hrs) 
Y«c£ 74U Practicus In Health Professions (1-6 hrs) 
iTk'E Student Evaluation, Placement, I Follov-up in HOE 

< i hrs) 

VHt»E 74 !«• Laboratory Kanageacnt X Design of Clinical 
Facilities (3 hrs) 

Vj <ATIi U\i EMT-ATIuS 

<»cci«s3ended courses f tfs. vhKh to choose) 

Ui» i Principles Practical Arts * Voc. Ed. O hrs) 
ito 7wi i-urrcnt Problems i Issues In Voc. Ed. (1*3 hrs) 
**U> W^iifftal Education t**t Special Keeds Students 

O hrs) 

\EU 7 r > *J organization 1 Administration of Voc. Ed. 
* 3 hrs) 

\kX* 74." m Supervision In W^atSon^l Education (3 hrs) 
\ * o * c i «* i i ur r I cu lua fceve 1 cpmt: lit t n Voc a 1 1 ona I Educa 1 1 on 
1 3 hrs) 

%tb 7*,4<» V#iuth Leadership rvvcUpaent 

)i<I 4I4i» Teaching Cooperative f ducat Son 

Mil rAi*n Practlcua for the Watl» nal Educator (3 hrs) 

'ili>: IN <fe sseacter credit hi*.) 



45 



Designed fot tho&e individuals who alteady possess a Bachelor of S«.ien«.e Degree and dc&lie tu pursue 
a MASTER OF SCI Diet. DECREE la Vocational Education with a concentration in Health Occupations 
Eduction. Because the Master ptogiam is designed to aect Individual needs, specific course work 
is selected f row lists of courses in the following categories: 

TOTAL 6 CREDITS** 



REQUIREMENTS FOR THE NON-THESIS MASTER'S OF SCIENCE DECREE 



EDUCATIONAL F0CXDAT10XS 
Total 9 semester credit hours 

•History of Education (3 hrs) 
(VED 4700 History of Vocational Education) 

♦Philosophy of Education (3 hrs) 
(VED 7024 Philosophy of Vocational Education) 

•Research Methods (3 hrs) 
(VED 7000 Scientific Methods in Voc. Ed.) 

TECHNICAL EECCATUfii IS A HEALTH CARL FIELD 

Total 6 semester credit hours 
(May transfer credit froa health training 
credit program beyond the B.S. degree; and/ 
or graduate level courses in allied health 
field such as nursing , medical technology, 
physical therapy, etc. 

^ugexsted Departments Ftcm Which to Chi^sc 
Health Related Centres ^ th%> Tatce* ?^ug,t 
Campus . Advisor* s approval required - 

Health, Physical Education, Recreation, 

and Dance ihT*M\ 
Home Economics (HEC) 
Psychology CrSVO 
Sociology (St>CL) 
Social Welfare (t'tt) 



*Rcc.aireJ c»irc 4*1 i%njr*.es 
**J8 hours must be at 760u level 
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TEACHER EDLXATIOK (Health Occupations Education/Vocational 
Education) Total 18 semester credit hours. 

HEALTH OCCUPATIONS EDUCATION : Minimum 12 hours 

VSiOE 4402 Survey of Health Occupations Professions (3 hrs) 
VH0E 4405 Teaching Skills < Strategies in HOE (3 hrs) 
VH0E 4406 Curriculum Design in HOE (3 hrs) 
VHcE 4407 Clinical Supervision 1 Evaluation In HOE (3 hrs) 
VHOE 7403 Problems in Teaching HOE (2 hrs) 
VHuE 7410 Leadership in HOE (3 hrs) 
VHOE 7412 Practlcua In Health Professions (1-6 hrs) 
VB0E 7413 Student valuation. Placement, I Follow-up in HOE 
(3 hrs) 

VHOE 7414 Laboratory Management I Design of Clinical 
Facilities (3 hrs) 

VoCATii'SAL ESrCATIQX 

(Rccorocnded courses froa which to choose) 

VED 72l?0 Principles of Practical Arts 1 Voc. Ed. (3 hrs) 
VLB > ii-') Cuitcnt Problems t Issues in Voc. Ed. (1-3 hr*> 
•VLC* ;*ut» Ideational Education lui Special Kccds students 
O hrs) 

VED lUji) Organization * Adamistratlon of Voc. Ed. 
(3 hrs) 

V£t* 74,0 Supervision in Vocational Education (3 hrs) 
VLD 7fiu* Currlculua Development in Vocational Education 
(3 hrs) 

U2) 7S4i» Y«mth Leadership Tcveli pmcnt 

Ei*-I *14U Teaching Cooperative Lducatii*!! 

VED 7**hj fractlcum for the Vocational Educator O hrs) 

ELECTIIFK - t semester credit hours 
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A Description of the Vocational Health Occupations Education Courses 



In order to implement the various options contained in this 

document, a series of courses will need to be developed. Following 

is a description of the courses to be developed along with course 

objectives. The courses are based on: (1) the competencies which 

were identified in phase II of this research; (2) input from advisory 

groups, and (3) existing exemplary programs at other universities. 

VHOE 3301 - Program Operation and Lesson Planning in HOE (3 hours) 

An orientation to the operation of a school and the role 
of the HOE teacher. Emphasis will be placed on making 
the transition between health professional and health 
occupations teacher* In addition, the course will focus 
on the nature of teaching and learning, methods and 
materials, and curriculum development* 

Course objectives: 

Describe the overall goals and objectives of the American 
school system. 

Explain the organizational structure of the school in which 
the HOE teacher is employed* 

Explain the purposes and objectives of vocational education, 
and more specifically, HOE* 

Plan an information system for school and community about 
the existence and value of the HOE program. 

Outline the roles and responsibilities of the vocational 
HOE teacher, both in the classroom and the clinical setting. 

Explore the purposes and objectives of such auxiliary 
groups, services, and activities as the Health Occupations 
Advisory Committee, HOSA, vocational counseling, placement 
and follow-up. 

Explain the role of the HOSA chapter advisor* 

Explain the purposes and procedures for opening, maintaining 
and closing an HOE program for the year* 

Identify managerial skills needed by the HOE teacher to 
operate an HOE program* 
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Describe learning outcomes best achieved in the clinical 
setting. 

Describe learning outcomes best achieved in the clinical 
setting. 

Identify typical content taught for each year of an HOE 
program. 

Compare ways of sequencing what is to be taught in an HOE 
program. 

Write yearly program goals and objectives. 
Identify the parts of a lesson plan. 

Write both terminal and enabling objectives for a daily 
lesson plan. 

Explain the relationship of lesson objectives with student 
evaluation. 

Explain why and how curriculum guides are usad in program 
and lesson planning. 

Compare a variety of curriculum guides and resource material 
available in HOE. 

Compare and contrast the characteristics of learners in 
various age groups including multicultural, special needs 
and gitted learners. 

Describe the functions of the brain and how learning occurs. 
Analyze different learning styles. 

List and describe common learning problems: how they can be 
identified and dealt with in the learning process. 

Describe the characteristics of an effective teacher as 
identified in educational research. 
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Identify and explain the implementation of teaching methods 
for both group and individual learners. 

Structure a filing system for records, report forms, student 
files and instructional materials. 

Maintain a record of safety instructions presented in 
compliance with safety laws and regulavions. 

Prepare budget for equipment * supplies and travel. 

Explore teacher organirations, unions; professional growth; 
philosophy of teaching, and teacher attitudes. 

VHOE 4402 - Survey of Health Occupations Professions (3 hours) 

An analysis of the available health care services and 
delivery systems today, with emphasis on career ladders 
and lattices in each profession. A comparison of the 
needs within each health care service and the major 
trends and issues affecting each. 



Course objectives: 



Identify the health care services and delivery systems 
available today. 

Formulate a career ladder and lattice schematic for each 
health care profession with emphasis on levels of entry. 

Obtain employment information (past, present and future) 
for each of the health care services. 



Analyze status regulating health occupations to determine 
training needs. 

Analyze occupational data to determine priorities among 
training needs. 

Identify competencies needed for entry into an occupation. 

Describe the major issues affecting health care services 
and delivery, employment opportunities, and medical advances 
within each health care profession. 

Project current and future trends which will have a bearing 
on the growth and development of each of the health care 
services and delivery systems. 

Design information on employment opportunities to give to 
prospective HOE students. 

Assess the adequacy and relevancy of the HOE program's 
facilities and equipment. 
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VHOE 4405 - Teaching Skills and Strategies in Health Occupations 
Education (3 hours) 

The development and refinement of teaching skills which 
enhance student learning. Organizing and implementing 
effective teaching strategies for individual, small group 
and large group instruction* Comparison of teaching styles, 
philosophies and attitudes towards teaching and learning. 
Developing and using instructional materials. 

Course objectives: 

Develop and implement teaching skills identified with 
increasing student learning. 

Create and analyze motivational techniques for use in the 
classroom. 

Identify, organize and implement a variety of teaching 
strategies for individuals, small groups and large groups. 

Identify techniques which can aid in the effectiveness of 
teaching strategies. 

Compare and contrast innovative teaching styles. 

Identify and evaluate instructional materials and media 
for the classroom. 

Demonstrate the construction and use of selected 
instructional materials. 

Prepare lesson plans, identifying the teaching skills, 
strategies and instructional materials needed. 

Correlate instruction with on-the-job training. 

Structure instruction so that students can progress at their 
own rate. 

Select methods of evaluating students attainment of lesson 
objectives. 

Assist students in developing good study habits. 

Develop a philosophy and procedure for handling discipline 
problems In the classroom and clinical setting. 

Develop a professional philosophy and attitude toward 
teaching. 
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VHOE 4406 - Curriculum Design in Health Occupations Education (3 hours) 

An analysis of the procedures for identifying, verifying 
and validating curriculum in a HOE program. Practice 
in writing curriculum with emphasis on selection and 
sequencing. Comparison of styles of writing curriculum 
modes. The roles and responsibilities of the curriculum 
planner. 

Course objectives: 

Identify factors which influence the selection of 
curriculum. Specify differences in curriculum for the 
articulation between HOE programs at the secondary, post- 
secondary and adult levels. 

Describe the roles and responsibilities of the curriculum 
planner . 

Outline the steps in the curriculum process. 

Identify ways the HOE advisory committee can assist with 
curriculum development. 

Incorporate statutes regulating HOE into curriculum. 

Develop ways to integrate HOSA activities into the 
classroom. 

Conduct task analyses for the purpose of identifying, 
verifying and validating curriculum. 

Write terminal and enabling objectives for a unit of 
instruction. 

Analyze various ways to sequence instruction, both 
in the classroom and the clinical setting. 

Compare and contrast different formats in which the 
curriculum can be packaged. 

Write long range program goals and objectives. 

Plan assignments to accomplish objectives. 

Develop a system for evaluating curriculum. 

Provide for student participation in the evaluation 
of instruction. 

Describe the role of the change agent in making 
curriculum changes. 
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VHOE 4407 



Clinical Supervision and Evaluation (3 hours) 



47 



Techniques for placement, supervision and evaluation of 
students in clinical laboratory settings. Emphasis is on 
establishing and maintaining standards of performance and 
the teaching of manipulative skills. 

Course objectives: 

Identify the role and responsibilities of health care 
workers in the major clinical settings. 

Orient students to the professional responsibilities in 
the major clinical settings. 

Establish minimum standards of student performance for a 
variety of clinical settings. 

Evaluate a student's readiness to enter the clinical 
environment. 

Develop procedures and techniques for correcting a student 
in violation of standards of performance, behavior, and/or 
appearance in a clinical setting. 

Prepare and conduct individual and small group clinical 
evaluation conferences. 

Compare and contrast methods of evaluation of performance 
and behavior in clinical settings. 

Describe the role and responsibilities of the teacher as a 
supervisor of students in clinical settings. 

Describe methods and techniques for supervision of students 
in clinical settings. 

Assist health professionals wif:h the supervision and 
evaluation of student learners in clinical settings. 

Demonstrate an efficient and effective way to teach 
manipulative skills in clinical settings. 

Establish policies for student learners and on-the-job 
education. 

Obtain information from employers or job supervisors 
regarding the quality of health occupations instruction 
as reflected by work of graduates. 



VHOE 4415 - Student Teaching in HOE (9 hours) 

Supervised teaching in a secondary school setting. 

O 
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VHOE 7408 - Problems of Teaching Health Occupations Education (3 hours) 

Identification of various problems in teaching HOE; 
approaches to handling such problems and guidelines for 
the prevention of problems which interfere with effective 
teaching and learning. 

Course objectives: 

Identify common HOE teacher problems. 

Describe strategies for preventing and/or solving teaching 
and learning problems. 

Identify school and community agencies and services 
available to help teachers and/or students with problems. 

Describe the legal and ethical parameters in which a teacher 
must function when handling classroom/clinical problems in 
HOE. 



VHOE 7410 - Leadership in Health Occupations Education (3 hours) 

The professional development of the classroom teacher as 
a leader in the health care industry, the educational 
setting and the home and community environment. The roles 
and responsibilities of the HOE teacher outside of the 
classroom. Program promotion and student recruitment in 
the HOE program. 

Course objectives: 

Identify the kinds of leadership the HOE teacher provides 
the health care industry, the educational setting and the 
home and community environment. 

Identify factors which promote and deter professional 
growth within HOE. 

Describe the benefits from participation in professional 
organizations. 

Devise a public relations program for program promotion 
and student recruitment in HOE. 

Create a recruitment/selection process for students entering 
the HOE program. 

Establish program standards and admission requirements for 
an HOE program. 

Explain the purpose and procedure for using an HOE advisory 
committee. 
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Develop a system for maintaining favorable relationships 
with various allied health professions, educational 
personnel, other community citizens and students. 

Explain the roles and responsibilities of an HOSA advisor. 

Establish a Health Occupations Students 1 Association (HOSA). 

Coordinate HOSA activities with instructional activities. 

Assist students with the financial management of HOSA. 

Inform prospective members and their parents about HOSA. 

Conduct leadership training sessions for HOSA officers. 

Assist in the preparation of state and national reports, 
provide advice and training for student entries in state 
and national HOSA contests. 

Serve as an advisor or judge for district, state, regional 
or national HOSA contests. 

Maintain occupational skills needed to keep pace with 
technological advancement in health occupations education. 

VHOE 7412 - Practicum in Health Professions (1-6 hours) 

An individual experience designed to provide a classroom 
teacher with the opportunity to work in a health profession 
for the purpose of updating and renewing technical knowledge 
and skills. 



VHOE 7413 - Student Evaluation, Placemen, and Follow-up in HOE (3 hours) 

Assessment of student learning and performance in the HOE 
classroom. Construction of a variety of evaluation 
instruments with an emphasis on the development of self- 
assessment scales for use in clinical settings. Procedures 
for student placement as well as the creation of a system 
of student follow-up will be included. 

Course objectives: 

Identify a variety of traditional and non-traditional 
methods of evaluating student performance in the classroom 
and in clinical settings. 

Describe the procedures for designing a valid, reliable 
test. 
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Interpret test scores and results from a variety of 
traditional and non-traditional evaluation formats. 

Give appropriate feedback for student performance in a 
clinical finvircnaent. 

Prepare and conduct clinical evaluation conferences. 

Conduct a counseling session with a student. 

Formulate a system of grading consistent with school policy. 

Use cumulative data on student T s ability and achievement in 
evaluating performance. 

Develop ways to evaluate professional attitudes, behavior 
and appearance. 

Develop forms for standardizing the evaluation of students 
by other health professionals as veil as the classroom 
teacher. 

Confer with student and parents. 
Conduct a group counseling session* 

Identify factors which influence placement of students in 
HOE jobs. 

Determine reasons students drop out of HOE programs. 
Assist students/graduates in securing and in filling out 
applications for jobs, scholarships, educational loans or 
college admissions. 

List techniques to help students find employment* 

Assist seniors/graduates in preparing for interview with 
potential employers. 

Devise short term and long term follow-up evaluation 
instruments for graduates. 

Maintain continual follow-up information on placement, 
employment and training status of each graduate. 

Complete reports required by state department cf education* 
(State Board of Nurse Examiners or the like). 

Maintain anecdotal records of students* 

Write letters of recoscendatien for students/graduates. 

Create placement folders for program graduates. 
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VHOE 7414 - Laboratory Management and Design of Clinical 
Facilities (3 hours) 

Analysis and evaluation of clinical facilities used 
as learning laboratories. Selection and purchase of 
equipment and supplies. Organization and space plan- 
ing of facilities to enhance student learning. 

Course Objectives: 

Investigate alternative methods for inventory, storage, 
layout of equipment and supplies 

Design individual and small group learning centers 

Develop guidelines for working and teaching in clinical 
settings outside the school 

Outline safety procedures for clinical settings 

Develop and maintain budgets for clinical settings 

Analyze new technology as it relates to the management 
and design of laboratories and learning 

Develop procedures for utilizing laboratory facilities 
to their maximum in teaching and learning 
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TYPES OF STANDARD TEACHING CERTIFICATES IN LOUISIANA 
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TYPES OF STANDARD TEACHING CERTIFICATES IN LOUISIANA 



Notations vill be placed on each certificate of Type C, B, or A to show 
specific authorization of the level(s) and the field(s) in which employ- 
sent is authorized, A certificate authorizes employment only at the 
level(s) and in the field(s) shown by endorsement thereon. Only those 
authorizations listed in this bulletin may be placed cn a valid Louis- 
iana certificate. 

T yp* c 

A Type C certificate is based upon a baccalaureate degree including 
completion of a teacher education program approved by the State Board of 
Elementary and Secondary Education, with credits distributed as herein- 
after provided, including general, professional, and specialized 
academic education. This certificate authorizes employment for a period 
of not more than 3 years for services endorsed thereon. 

A Type B certificate is based upon a baccalaureate or higher degree 
including completion of a teacher education program, approved by the 
State Board of Elementary and Secondary Education, with credits distri- 
buted as hereinafter provided, including general, professional, and 
specialized academic education, and requires that the applicant show 3 
years of successful teaching experience in his properly certified field. 
The experience must be validated by the employing authority. This 
certificate is valid for life for continuous service for services 
endorsed thereon. 

Type A 

A Type A certificate is based upon a baccalaureate degree including 
completion of a t cache* education program approved by the State Board of 
Elementary and Secondary Education, with credits distributed as herein- 
after provided, including general, professional, and specialized 
academic education, a master's degree or higher degree from an approved 
institution, and 5 years of successful teaching experience in the pro- 
perly certified field. The experience must be validated by the 
employing authority. This certificate is valid for life for continuous 
service for services endorsed thereon. 
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Ctlltft if Agneuihtrt 

Louisiana State Univehsity M « KMM . i M. M c M <« (guK , 
baton bouce ■ touisiAK'A ■ ma 

March 30, mi 



Doar CoUupi: 

.^-Tt/* - fCr "» hlT i«tr»et.r. in h««lth •ccvr.clon. 

iflTi! £ * *^ ' f! 0,r ""' to kMlth «« Win, off.r.. 1« 

achoela throughout th« sue*. 

W«n -J^ C 5rL e °Tl t r t ^"l** • ccu ^* tlo « •"-cator. W traditionally 
own alloyed without «rl*«nc* of t«achln c co^tencr. Currently instruc- 
tor. ««t c «rtal» tuehtr c^tlflcatloTr^-lr^t, iirSth S S. 

£ LSsSTL" «—.^* i. ™tio£ ^hn^a! 

"7 1 *" u " tr1 * 1 •*««tlo«. Froo«tly th«r« «r« no pr»-»«rric* .r u Uti( 

S^m^r*- '^ tlflC ' lly f " *• ~cupationa orator 

MMirlJ^ir^ T!U r MV «*^ rtl «« " ^ r«l.t.s ce your pr.sant t«achla« 
H^ri£ i» h«»lth •ccu.atl^u. I a. pr...ntly conauctln, . itudv to 
identify th. t.achln t co-»«t.oci., i=port. nC to th. h..lth occupation, «du- 
eator. I« or.tr to plan a health occupations t«sch«r education pro.ran it 
j£/2"25. to i«„tlfr th. t.achin. canpetencie. -ciary for 

« £lS£ tVJZ Sf ^ c -r £ «^«« *• ^ ««t «tensiv. r^arch 
of it, kind in o„r discipline 1« this atat. «v! has locations for t.ach.r 



«/P *~ ,clow * lr *« *™ »u»erically coM to afford a method of 
««af,ing «oti-r«s»oiW«t«. to arcnrlde a ..ens of conduct lac follov-up 

M^eoLS.^ 1 ^^^"^ #f " ooch respondent, 

il ^ th * mcl °*** ^sstlonnalre and return it in the self- 
addraasod, a tanned envelope Vy April 15. 

Ifcank you for your g caerous cooperation. 

Sincerely your*, 

Charlie H. Curtis, Associate Been 
Collef e of Agriculture k director 
School of Vocational Zducatlon 

Connie L. Casente 
Instructor of ?ractlcal Hurelng 
, Toung Manorial Vocational School 



******* "* U*mt— O^r . UUttrmismd 7#r**«l U*m*~* D*r*rfn*i * Ytw+ml ApoJ,^ ^ Q^tf^, 

Voi«vfMm ta»wwc» ft f t f ^m 
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WXI IMPORTANT AXE TIE FOLLOWING COMPETENCIES TO HEALTH OCCUPATIONS PROGRAMS 

PLANNING COMPONENT 


Competency Statements 


Importance 
High Medium Low 
6 5 4 3 2 1 N/A 


I.Ol Select jot tasks, conditions, mmd standards for which 
instructional plans are to be designed. 




1.02 Se*ueuce performs »ce goals (terminal objectives) for a course. 




1.03 Identify the vnit topics for a course. 




1.04 Determine objectives for a unit. 




1.05 Identify lesson topics for a unit. 




1.04 Identify the specific objectives for a lesson. 




1.07 Determine group end individual learning experiences for a 
lessee based en Individual differences of students. 




l.Ot Select methods of evaluating students' performaecs throughout 
e unit* 




l.W Select teaching technleuea for a lesson. 




1.10 Select methods of evaluatlag students' attainneat of lesson 

objectives. 




l.U Select materials end equipment for a lesson demonstration. 




1.12 Select and modify prefabricated or commercial aids for a lesson, 
(chsrts, transparencies, motion picture, video tape, slides, 
sudio tapes) 




1.13 Prepare a lessen piss. (Integrate objectives, learning 
experiences, evaluation, teaching techniques, and learning 
resources.) 




1.14 Prepare information sheets (hsndouts), and assiiment sheets. 




1.15 Obtain textbooks, references and other printed instructional 
material. 




l.U Develop original instructional materials. (Individual I ted 
learning packages, learaing modules, or lesson kits.) 




BEST COPY 
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BOtf D90HTAKT AXE THE FOLLOWING COMPETENCIES TO HEALTH OCCUPATIOKS PKOCHWtS 

PLANNING COMPONENT 


Comeit incj Statement a 


Importance 
High Medium Low 
6 5 i 3 2 1 H/A 


I. 17 Prepare teaching meterfels. 




1*11 Prepare simulstion or learning ism* 




l.lf Design and conduct s community occupational survey* 




1.20 Prepare a auestlofmaire for collection of occupational data. 




1.21 Identify the competenciea needed for entry into an occupation* 




1*22 Develop health ace up at Ion* couraea by clua taring and 
sequencing related tesks. 




1,23 Analyse collected occupational data to determine priorities 
•none; training need a* 




1.24 Collect data on projected atudent enrollment. 




1.25 Identify the role and function of the sdvisory cowl t tee. 




1.24 Ea tab 11 ah th* criteria for aelection of advlaory committee 
members* 




1.27 Organise an advlaory committee. 




1*21 Plan the annual program of vork to he considered by the 
advlaory committee. 




1.2$ Serve aa the llalaon for the advlaory committee and the school 
admin lat rat ion 




1.30 Vork effecltvely with the advlaory committee. 




1.31 Develop long-range plana for the health occupations program. 




1.32 Prepare a long-range budget which identifies the financial 
meeda of the health occupational program. 




1.33 Maintain continual follow-up information on placement, 
employment* and training atatua of each graduate. 




1.3A Obtain follow-up data from cmployera of grsdustes. 
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HOW DffORTAXr AXE THE FOLLOWING COMPETENCIES TO HEALTH OCCUPATIONS PROGRAMS 

PLAKMIHC COMPOVEMT 



Importance 



C ompetency Stattxnti 



High 



Medltm 



Low 



i 



5 



* 3 



2 



1 



W/A 



1*35 Determine reason* students drop out of health occupation* 

protraeia. 

1*34 Assess the releaser of the course offerings la the 

health occupatlona prograau 

1.37 Assess the *</•*, uacy and relevancy of the health occupations 
tlSUSS, fscllltlea and eaulpagnt. . 

l*3t Provide for articulation between health occupation* prograa*. 

1.3* Develop procedures for working with the dlesdvantaged and with 
nlnorltv groupa. 

1.40 Develop procedurea for working with the handicapped. 
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- HOU IMPORTANT ARE THE FOLLOW IMC COMPETENCIES TO HEALTH OCCUPATIONS PROGRAMS 

TEACHING COMPONENT 


Competency Statement* 


Importance 
High Medium Low 
6 5 4 3 2 1 N/A 


2.01 Direct students In gathering Information from sources 
In the community, and on field trigs* 




2*02 Present Information using a simulation or learning game* 




2*03 Present Information using group supervised study* 




2*04 Present information ay having students "read chapter and 

■niiMr eu#trlMi ff f« flu Vui ** 




? OS T m mJ rAaaunl fflfl am r»clmfao#tt flutt trount Vrjiiiafflnlfit 

skits, debates, etc*) 




2*06 Present Information using the case study method. 




2*07 Introduce a lesson or unit. 




2.01 Summarise a lesson or unit. 




2.09 Employ oral Questioning techniques* 




2*10 Structure Instruction so that students can progress at their 
own rate. 




2.11 Demonstrate a manipulative skill (procedure). 




2.12 Give a lecture. 




2.13 Give an illustrated talk. 




2-H Use analogies to present Information. 




2.15 Present information by the use of Ind* idualixed instruction. 




2.16 Give sn assignment. 




2*17 Present information through team teaching. 




2. It Present information with assistsnce of a resource person. 




2.19 Present information with displays, models and real objects. 




2*20 Use audio visual materials* 
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hOU IMPORTANT ARE THE FOLLOWING COMPETENCIES TO HEALTH OCCUPATIONS PROGRAMS 

TEACHING COMPONENT 



Importance 

High Medium Lov 

Competency Statement s ,6 5 4 3 2 1 N/A 

?.?! 7 r.r *ct ? .ruc^n:s o i th e practice of nanljuilative skills, 

2.2? r-irect student activities on job related projects, laboratory j 

proieets and activities. 



2,23 Direct students in charting techniques, (record keeping) 



2.24 Provide remedial practice sessions. 




2.25 Construct subject matter diagnostic tests. 




2.26 Eliminate student deficiencies in attainment of a training 
objective, during classroom instruction. 




2.27 Use cumulative data on students' ability and achievement 
in evaluating performance. 




2.26 Formulate a system of grading consistent with school policy. 




2.29 Use a polaroid camera and/or video tape recorder to provide 
instant visual feedback on student performance. 
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HOW IMPORTANT A1E THE POLLOWINC COMPETENCIES TO HEALTH OCCUPATIONS PROGRAMS 


EVALUATION COMPONENT 






Import snce 


Competency Statements 


High Medium Low 


6 5 4 3 2 1 N/.\ 


3.01 Attest effectiveness of Instruction through use of student's 
records. 




3.02 Atsett quality of on-the-job trslnlng. 




3.03 Evaluate textbooks for content validity, reading level, and 
tex/cultural bias. 




3.04 Provide for student participation In the evaluation of 
Instruction. 




3.05 Evaluate Instruction through self-rating devices and 
Instructional medis, such as video or sudlo recording. 




3.06 Assign grades* 




3.07 Obtain information from employers or job supervisors regarding 
the quality of health occupations instruction. 




3.01 Assess the validity of Instructional tests. 




3.09 Assess the reliability of Instructional tests. 




3.10 Assets the cultural bias of teats used for program placement. 
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HOW IMPORTANT AM WE FOLLOWING COMPETENCIES TO HEALTH OCCUPATIONS PftOCRAMS 

MANAGEMENT COMPONENT 



Competency Statements 


Importance 
Hlfh Medium Low 
6 5 4 3 2 1 N/A 


4.0i Identify new equipment and materials needed in a health 
occupations course for the academic year. 




4.02 Recommend reference books and periodicals that should be added 
to the library. 




4.03 Prepare budfet for equipment, supplies and travel. 




4.04 Structure a filing system for records, report forma, student 
files and instructional materials. 




4.05 Complete reports required by state department of education* 
(State Board of Nurae Examiners/ or the like) 




4.06 Arrante fov eaaentlal safety apparel and devices. 




4.07 Maintain s record of safety instructions presented in 
compliance with aafecy lava and regulations. 




4.09 Inventory teachlnt materlsls, auppllea and esulpment. 




4.09 Schedule laboratory equipment for maximum utilization. 




4.10 Arrante layout of laboratory to aimulatc clinical environment* 




4.11 Eatabllah a policy for uae of health occupations facllltlea 
by outalde groups and other achool peraonael. 




4.12 Formulate with atudenta acceptable at end are* s of behavior. 




4.13 Encourate atudenta to cxcrciac aelf-dlccipllne. 
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HOW IMPORTANT AM THE FOLLOWING COMPETENCIES TO HEALTH OCCUPATIONS PROGRAMS 

GUIDANCE AND PLACEMENT COMPONENT 



Competency Statements 


Impor tance 
Nigh Medium Low 
6 5 4 3 2 1 N/A 


5.01 Determine stud' _ 1m* background and rivironment. 




5.02 Analyse student a 9 cumulative record a. 




5.03 Maintain anecdotal recorda on atudenta. 




5.04 Interpret national standardized tests, occupational teata t 
and inventories to atudenta* 




5.05 Confer with student and parents. 




5.06 Conduct a counsel Int session with a student. 




5.07 Conduct a group counsel lnt aeaalon. 




S.Oa Assist students in develoolne eood atudv Habits. 

^ • \m w nam am ^ ai vwu%ii v ai ait m% v% avj' siik awx*w^# em^wv vimva vm# 




5.09 Work with other teachers and counselors to help atudenta 
with Individual problema. 




5.10 Aaaiat atudenta with their problema by working with agencies 
auch aa the health and welfare services. 




5.11 Present information to atudenta on employment opportunities. 




5.12 Write letters of recommendation for atudenta/graduatea. 




5.13 Aaaiat seniors/graduates in preparing for interview with 
potential employers. 




5.14 Aaaiat students/graduates in securing and In filling out 
applicationa for Jobs, scholarships, educational loans, or 
college adalaslons. 


> 
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HOW IMPORTANT AXE THE FOLLOWINC COMPETENCIES 70 HEALTH OCC0P\TI0HS PkOCRAMS 
SCHOCL-COmimiTT RELATIONS SOKPOKEKT 



Importance 



Cogg^tOfigf Statement s 



High Medium 



Lew 



6 5 4 3 



2 



I 



If/ A 



6.01 Participate In the development of policies retarding school* 
co— tmlty relatione. 

6.02 Inform the school snd community nbaut the health occupations 
program. 

6-03 Prepare nevs releases on activities of your program. 

6.04 Present activities of yocr health occupations program on 
radio or television. 

6.05 Spea* to school and community groups on health occupations 
programs. 

6.06 Conduct au open house: to familiarise venters of the school 
an d co— unity vlth actlvltlea of health occunatlona srograms. 

6.07 T < aiutsln liaison with union official* and euployera. 

6.CS Serve In professional non-vocational organizations to improve 
the Image of the health occusatlona program « 

6.09 Serve in community organisations to Improve the Image of the 
health occupations program. 

6.10 Conduct opinion surveys ttt the school and community. 

6.11 Analyse enrollment trends of health occupations programa. 

6.12 Communicate uith parents regarding their expectatlona of 

the health occupations yrogran. 

6.13 Maintain ygrttlng relationships vulth the* school susportlng staff. 
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KM DflKXTAXT AM Ttt FOLLOuTC COKPETWCIES TO KCALT1 OOCUPATIOKS FftOCtAKS 
STW>WT-VOCATl0iUL OttAXIZATIOK COKPONEaT 


Competency St«ttMnti 


Importance 
High Medium Low 
* 5 k 3 2 1 H/A 


7.01 Establish a Health Occupations Students* Aesocistion. (H.O.S.A.) 




7.02 Inform prospective aenbers and their parents about N.C.S.A. 




7.03 Assist in planning activities and supervise activities. 




7.04 Conduct leadership training sessions for the officers. 




7. OS Assist students with tne financial management of H.O-S.A. 




7.06 Coordinate H.O.S.A. activities with instructional activities. 




7.07 Assist in the preparation of state and national reports* 
provide advice and training for student entries In state and 
national H.O.S.A. contests. 




7.01 Serve as an advisor or judge for district, state, regional, 
or national N.O.S.A. contests. 




t jtorzssioNAL JictE COKPororr 

Competency Statements 




8.01 Demonstrate exemplary professional and personal conduct* 




t.02 Exchange ideas vith other teachers. 




1.03 Serve professional organizations as an officer and/or 
chairman or member of a committee* 




1-04 Maintain an active and continuing intereat in professional 
field through reading, attendance at meetings and publication 
activities. 




1.C5 Participate in experimental and other data collecting research 
act iv* ties. 




S.Ot Assist teachers vho are new in the system. 




t.07 Acquire nev occupational skills needed to keep pace with 
technological advancement in health occupations* 




••Of Cpdste professional personnel file regularly* 
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HOW IMfOHTAXT AXE THE FOLLOWING COMPETENCIES TO HEALTH OCCUPATIONS PtOQUKS 
COCMIKATIO* OF C00F5KATIVE EDUCATION 



Competency Statements 


Importance 
High Medium Low 
6 5 4 3 2 1 M/A 


9.01 Establish criteria for •election of student-learners for 
on- t he-lob education. 




9.02 Establish policies for student learners and on-the-job 
education. 




9.03 Plsce students in appropriate on-the-job training stations. 




• 0* Supervise on-the-J«h training. 




9.05 Correlate instruction with on-the-job training* 




9.06 Maintain records of individuals placed in on-the-job training. 
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NOV IMPORTANT AJtE THE FOLLOWING COMPETENCIES TO HEALTH OCCUPATIONS PROGRAMS 

HEALTH CAU ENVIRONMENT COMPONENT 


Competency Statement* 


Importance 
High Medium Low 
6 5 4 3 2 1 H/A 


10.01 Identify learning ovtcoati Wat achieved in the clinical netting. 




10.02 Evaluate a atudent'a reedlneaa to enter the clinical environment. 




10.03 Plan for the nee of pat lent a in training demonstrations or 
practice seeeloae. 




10.04 Coordinate actions of student-learaera with other nembera of a 
health care team. 




10.05 Smpervles student practice in a clinical environment. 




lO.Qt* CIve appropriate feedback for atodent performance In a clinical 
environment. 




10.07 Orient ntndenta to their professional responsibilities in the 
clinical setting. 




10. 0« Analyze atatntea regulating health occupations to determine 
training needs. 




10.09 Hake valid recomnendatlona regarding needed revision and 
improvement of health care procedures and equipment. 




10.10 Counsel atudenta with problems adjust inf to illness or death. 




10.11 Describe ortani rational flow chart of the clinical facility. 




10.12 Interpret to atudenta acceptable atandarda of behavior and 
appearance in the clinical environment. 


• 


10.13 Correct a rtudent for a violation of atandarda of behavior 
or appearance <n the clinical environment. 




10.14 Prepare and conduct clinical evaluation conferencea. 
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School d Vmmtmml Eduction 
GoUtfe of Agriculture 

Louisiana State University 



ANDAG»Cl^TUUU.ANO>«CMANlCALCOUXC£ 



BATON lOUCE • LOUISIANA • 70KB 
August 4, 1981 



Dear Health Occupations Educator: 

The purpose of this instrument is to determine your perceived 
level of competency as it relates to each health occupations com- 
petency statement. 

In order to develop an exemplary health occupations teacher 
education program, it is important to identify the areas in which 
teachers have the greatest strengths and the greatest meeknesses. 

Please do not identify yourself by writing your name on the 
questionnaire, since me are only concerned with identifying the area 
of greatest need for improving health occupations instruction in our 
state • 

Please read each competency statement and rate your personal 
level of competency using the following scale; 



^l* 1 - High level of competency 

Above Average - Above average level of competency 
Average - Average level of competency 

lelov Average - Below average level of competency 



- Minimal level of competency 




We appreciate your help in assisting us in this study. 



Sincerely 




Charles V, Smith 
Project Director 




Connie L. Cafente 
Research Coordinator 
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Health Occupation* Instructional Prograi 



INDIVIDUAL ASSESSWKT Of HEALTH OCCUFATIOUS COKP£T£MCIES 
Planning Component 




1.01 Select joh tasks, conditions, and tc.cW.r4t for 
whi ch instructional plaat art to he designed. 



— y — — ^ »>m »»» ■«mqci. 

Seauence performance apt It (terminal efcjectives} 
for a courtt. 




t amthoda of evaluating students* attaii 
of lesson objectives. 



at 



t materials 
demonstration. 



aa4 eeuipe*at for a let ton 



Select mad modify pcef ehricated or commercial aids 
for a laaaoa. {charts, transparencies, ant ion 
picture, video ta»e. slides, audio tsa ea) 



1.14 



Prepare a Utton plan. {Integrate objectives, 
learning experieecet, evaluation, teaching tech 
aigues. tad learning resources.) 



Prepare information sheets (handout. J, anef 
assi gn m en t sheets. 



1.15 Oatain 



textbooks, references and other printed 
instructional material. 



Dcvalop original iaatructional materials, (ladi- 
▼iduelited learning learning modules, 
or let tarn kitt.) 



cparc teaching —teri.lt. 



LIS Prepare simulation tr learning game 



l.I» Desi gn aad conduct a esmmuait7 occupational anrvagT 



1.20 



or 



Prepare a euestionaaire for callectioa of occupa- 
tional data. 



Identify tha competencies needed lor entry lata 
an accusation. 



1.22 Develop health occupations courses by clustering 
aad tetuenciag related tasks. 



ly« a collected occupational data to determine 
priaritiea amonj training aeeda. 



1.2* Collect data *u projected atudeat oarollment. 



TTI5 tdeatify the role and function of the advisory 
committee. 



T7IT 



Establish the criteria for telectioa of advisory 
cossittee ststtri. 



1.27 Organise an advisory committee. 



1.2$ Plan the annual program of work to ha considered 
by the advisory committee. 



i 
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BEST COPY AVAILABLE 



JQ 



Ccmpetaacy Statements 



1.2t 

Do" 



Serve *• the liaise* far tat advisory committee 
aad the school adniaistratioa~ 




T3T 



Work eff act iuely vith the adui.oory committee! 
Develee loeg-raaea elans for U* hcelth occupa- 
tion a eregrom. 



Freeare a long-range E5|tC umTch identifies the 
financial needs of the health nccnentioaal projrna. 



1.33 Haiatein continual follov-ne ia formation en alace- 
■rat, eanleyneut, aad training status af each 
graduate. 

1.34 Oetaia fellev-ue data from employers of graduates. 



1.35 Dtttrmiee raaaoaa atodeats drop ant of health 
occupations eregrama. 



T75T 
1737" 



Asstsa the relevancy of tba emit 
the health occupations program. 



7U 



c nags m 



Asstsa tae aene]eecy aad relevancy af tae hcelth" 
occ upations proeron focilitieo aad e ouianent. 



1.3S Frevide far erticeleti 
t ioss progra aa . 



Si 

eetveen health accuse* 



Develop procedures far verkieg vita tae die- 

odvoatagod end vith minority groupe. 

Dave lop proceduree for working vith the 
haadicopped. 



Ttsching Component 



Ca mp t tency Stataaeata 



2.01 Direct stueeata in gathering ia forms t ion from 
sourcts in the community, and on field trips. 

2.02 Freseat laftrmetion using * simulation ar 
learning gene. 



2.03 Freseat information usiag group supervised study. 

2.04 Freseat iafametian ay having atudeats "read 
cheater and —aver eeestiens in the Wok,* 

2.05 Lead caeeasaicatian techeieues. (gees greopa, 

hraiastermiag. akits. donates, etc.) 

2.04 Freseat iafametian using the case study amthodT" 



2.07 latraduce a lessen ar unit. 



2.01 Suamente a lessen ar unit, 

2.0* Employ orol Questioning techniaues. 



2.10 Structure las true tian aa that etudeate can 
nregress at their ova rate. 

2.11 Demonstrate a nonipulative skill (precedure). 

2.12 Ciue a lecture. 

2.13 Cive aa illustrated talk. 

2.14 Use analogies ta arts tat ia format ion. 

2.15 Freseat iafametian ay the uae ef individualized 

instruction. 

2.14 Cive an assignment. 

' .17 Fresent information threugh team teaching. 



2. It Freseat iafarmatian vith assistaace af a 

resource person. 
2. It Freseat ia format ion vith diss lays, models and" 



real ehjects. 
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CooOtteOCy ItlClMllCl 




lite autfio viauel mattriela. 
































2.22 Oir.ct .tu4.,t •ctiWti,, m jok r.l.t*< .rojtct.. 
















2 * 23 Krict atuotata IS chart lag ttctal^iT 

(record ktejiaj) 
















Conatruct suoject sorter diagnostic ttata. 

2.26 Elxauaatt stu4eat ttficitacies is attalamt "ol 

a treiaiag objective. 
















2.2/ Uat ciaauletivt iota oa atuotata 1 ability 23 

achievement ia evaluating oerfonaaace. 
















rormueta a system of grading consistent 
with school policy. 
















2 * 2 * Uat a polaroid camera and/or video tat* recorder 
to provide instant visual feedback oa student 
performance. 
















Evaluation Comp ontnt 
















Competency Statements 




3.01 Assess effectiveness of instruction through uat 
•f student's record*. 

3.02 Asstss tuaiity of oa-the-job traiaiag. 
















3.03 Evaluate t ait hooka for coat tot validity, r tali a* 
Itvtl, and sex/cultural bias. 
















3.04 Provide for atudent participation ia tht evalua- 
tion of instruction. 
















3.05 Evaluate instruction through self-rotiag devices 
and iaatructioMl media, ouch at video or audio 
recording. 
















3.06 Assija grudea. 
















3.07 Ohtaia information fro* employers or joh auper- 

viaora regarding tht euolity of htalth occupations 
iaatruction. 
















nesuss tat vaueitv of iaatructioaal ttata. 
















3.0* Aaeeet tht rtlishility of instructional ttata. 
















3.10 Aaataa tht cultural hias of ttata oats' far 
program placement. 
















Management Component 
















Competency ftatemeate 


*.0l Iduatify at* equipment end materials netted 
ia a htalth occupations courtt for tht 
academic ytar. 
















4.02 ftecomnend rtfartaca hooka iM periodicals that 
should ht added to tht lihrary. 
















4.03 Prepare budget for equipment, eupplito aa4 

travtl. 
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4.04 Structure • filing iyitn for records, report 

forms, student files snd instructional materials. 
















4.05 Comp lete reports required by State Department of 
Education, State Boar 4 of Purse Cmemittrs or 
the like. 
















4,04 Arrange for essential safety apparel and devices. 
















4.07 Maintain a record of safety instructions presented 
in compliance with safety laws and reflations. 
















4. Oft Inventory teach in* materials* au»nliM aaJ 

^ • j • **s^ ^■^m>m>n» at • *> m» p m>u» nr nv a> a> w emoe^nv 

equipment. 
















4.09 Schedule lsboratory equipment for maximum 
utilisation* 
















4.10 Arrange Isyout of laboratory to simulste 
clinical environment. 
















4.11 establish a policy for use of health occupations 
facilities by outside groups and other school 
personnel. 
















4. 12 formulate vr.th students acceptable standards 
of behavior. 
















4.13 Encourage students to exercise self-discipline. 
















Cuidsnce snd Placement Component 












« 




Competency Ststoments 

5.01 Determine students* background and environment. 




5.02 Analyse students* cumulative records. 
















5.03 Maintain anecdotal r 4 core's em students. 
















5.04 Interpret national stsndardizod tests, occupa- 
tional tests, and inventories to students. 
















3.05 Confer with student and parents. 
















3.04 Conduct a counseling session vith a student. 
















3.07 Conduct a group counseling session. 
















3. OS Assist students in developing good study hsbits. 
















3. Of Work with ether teachers and counselors to help 
students vith individual problems. 
















5.10 Assist students vith their problems by working 
vith agencies such as the health and welfare 
services. 
















5.11 rresesc information to students on employment 

opportunities. 
















5.12 Write letters of recommend st ion for 
students/grsduates. 
















3 13 Assist seniors/gradustes in preparing for 
interview vith potentisl employers. 
















5.14 Assist students/graduates in securing and filling 
out applications for jobs, scholarships, educa- 
tional loans, or college adnlssions. 










J 
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IWDIVIDCAL AISCSSKKT Of MEAITK OCCUf ATIOHS COMPtTtMCIES 
s^ool-Coaaainity Halations Component 



ttecy f tataettata 



4.01 



OF 



Participate U the developemt ef elicits 
regardiag •chool-co—uaity relations. 



tgardiag 
irons the 



or 



la form the achool m4 ceessuaity about 
health occupation* progr— . 



tht 



Prtpart ann rtltiiti t« 



activities il 




or 
or 



tivitiee at jewr helltK occupation 
g££t£3" o» radio or television. 



Speak to ecaool aad 
♦ccaajtiomo arot j raas 



lty group* em health 



or 



Coquet m ape* tj»uae to laauTIarTgt SScrToT 
the achool aaal coanauaitv with act initio* of 
health occuMtl— protr—o. 



or 



i , ... r — . i 

Haiataia Uaieem with wait* official. a»J 

employers. _^ 

Serve xa pro teas ioaal aoa-vocational organiza- 
tion a to iaprevt the iaage of tat health 
occueetiona prograai 



*«**a ia r i await? ecgaaUatione ta ie»rovt 
iatatt of the health occunationa arotr—, 

COOdllgE MlllM «* ~ - - 4 ~ 



tht 



a. 11 



opinion surveys 

aity. 



U tht school end 



Aulyse enrollment trends of haalth occupations 
gggf 



Coeaniaicete with pexeats rtiarZiac thair expecta- 
tions of tht haalth occuaationa nrograau 



lUiatain weTfciag relationships with tht achool 
supporting ataff. 



Student-Vocational Organisation Component 



Competency Statements 



7.01 Eataslish a Haalth Occupations Students' 
Association (H.Q.S.A.). 



7,02 Iaform prospective members and thair parents 
ahout H.O.S.A. 



•03 Aaaiat in planning activities and supervising 
activities. 



7.04 Conduct leadership training stssions for tht 
offictrs. 



)5 Assist students with tht financial manages 
of X.O.S.A. 



int 



TToT Coordinate H.O.S.A. activities with instructional 
activities. 



7.07 Assist in the preparation of state *nd national 
reports, provide advice and training for studeat 

entries ia state and national M.O.S.A. contests. 

7.0* Serve as an advisor or judge for district, state* 



regional, or aational M.O.S.A. contests. 
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INDIVIDUAL ASSESSMENT Of HEALTH OCCUPATIONS COMPETENCIES 
Professional Role Component 



Competency Statements 




t.Ol Demonstrate exemplary professional and personal 

conduct. 

i.02 Exchange ideas vith other teschers." 



1.03 Serve professional organization* aa as officer 
snd/or chairman or member of a committee* 



1.04 Maintain sn active and continuing latOest la 
professional field through reading, attendance 
at meetings snd publication activities. 

••05 Participate in experimental and ether data 



collecting resesrch sctivities. 



1.06 Assist teschers who sre new in the system. 
••07 Acquire nw occupstional skills aecded to keep 
pace vith technological advanceactU ia health 

occupstions. 

I. 01 Updste professions! personnel fil« regularly. 



Coordination of Cooperative Education Component 



Competency Ststemeats 



9.01 Estsblish criteria for selection of student 
lesrners for on-the-job education. 

9.02 Estsblish policies for student lesrners and 
on-the-job education. 

9.03 Piece students in appropriate on-the-job 
training ststions. 

9.04 Supervise on-thg-job training. 

9.05 Correlate instruction vith on-the-job training. 
9.04 Maintain records of individuals placed ia 

on-the-job t reining. 
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INDIVIDUAL ASSESSMENT OF HEALTH OCCUPATIONS COMPETENCIES 
Health Care Environment Component 



C omp t iency Statementa 



10,01 Identify learning outcomes Wat achieved in 
tht clinical aatting. 




10.02 Evaluate a atudent'e reediaeee to enter tht 
clinica l environment. 



10.03 Flan I 



10*04 



an tor tht uat of patiente ia training 
demonatrationa or practice eeaaionj 



Coordinate action* of etudent-iearnert with 
other members of a health cart team. 



10 M Suaerviae atudent practice ia a clinical 
environment. 



10.06 Give expropriate feedback for atudeat per tor- 
ma nee in a clinical environment. 



10.07 



10 •Of 



10.09 



Orient etudente to their profaaaionai re a p on- 

aiailitiea in the clinical aetting. 

Analyse atatutea regulating health eccupetiona~ 
to determine training need a. 



Make valid rt commendation a regarding needed 
revition and improvement # f health care pro- 
cedure a and equipment 



10.10 Counael atudenta with pre* It 
illneaa or death. 



adjuating to 



10V11 Deacriac erganisational flow chart of the 
clinical facility* 



10.12 Interpret to atudenta acceptable a tender da 52 

behavior amd appearance in the clinical 
environment. 



10.13 
10.K 



Correct a atudeat for a violatiom of atandardt 
of behavior or appearance in the clinical 
environment. 



Prepare and conduct clinical evaluation 
conferencea. 
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PROFESSIONAL EDUCATION NEEDS ASSESSMENT AND PROFILE OF 
HEALTH OCCUPATIONS EDUCATORS IN LOUISIANA 



I. Ceneral Information: Please respond to the following Items in a manner which 

best relates to you and to your employment. 



1. My sex is: 

Kale 

Female 



2. What is your age: (include 1981) 

3. Number of years of teaching experience: Years 

4. Number of years of work in health occupational speciality prior to teaching: 

Tears 



5. Do you presently teach in a secondary or post-secondary program? 
Secondary 

Post-Secondary 

6. Your professional rank: (title) 
Ina true tor 

C oordinator 

Instructor and Coordinator 

Other 

Specify 

7. Please check the type of course you teach primarily. (The most hours) 
Dental assistant 

Dental lab technician 

Other dental (Please specify) 

Medical lab assistant 

Medical lab technician 

Other medical lab (Please specify) 

L icensed practical nurse 
__ N urses* aesistant 

S urgical technician 
Other nursin g (Please specify) 

M ental health assistant 

I nhalation (respiratory) therapy technician 

M edical aaalstant 
lealth aid* 

M edical emergency technician 
Ward clerk 

C hild care or day care helper 
l.Vm technician 

C ontinuing education programs 

M ealth careers 

Other (Please specify)^ 



8* Your faculty status is: 
P art time 

F ull time (40 hours week) 
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XX. Please respond to the following in the sinner which best relates to your education. 

1, Please check the degrees earned and your major area of study. 
Degree's Held and Major Area of Study 

Aa soc la t e 

Bachelors 

Specialist Certificate^ 

M as ter s T ~ 

D oc to rat e 

Non-Degreed^ 

2. Do you have a health occupation license or certificate? 

T es (Pieaae specify) 

Mo 



3. Do you have a teaching certificate? 

Y es VTIE Other (Please specify)^ 

Mo If no, are you working on certification: 

Yes (Please specify) 



Ko 



4. Did you complete a degree program which included teacher education prior 
to teaching? 

Tes 

Ko 

5. Are you currently enrolled in a teacher education program? 
Yes 

No 



Would you be interested In pursuing a degree program in Vocational Education, 
Includ' g courses designed specifically for the health occupations instructor, 
if they ware available in Louisiana? Please check your preference. 

B achelors 

M asters 

Specialist 

Doctor of Education 



_Doctor of Philosophy 



7. In the school in which you teach, do you anticipate an increased need for 
health occupatlone educatora in the next five years? 

Yes 

No 

8. Do you think that a vocational health occupations teacher education progra 
should be instituted in Louisiana? 

Yes 

No 

9. If health occupations education courses were offered in the srate at the 
graduate level, which graduate residence center would you attend? 

N ew Orleans Alexandria E unice 

l a ton JLouge Shr eve port None 
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APPENDIX C 



MINIMUM REQUIREMENTS FDR TEACHERS OF 
SECONDARY AND POST-SECONDARY HEALTH OCCUPATIONS PROGRAMS 



« 
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INITIAL CERTIFICATION REQUIREMENTS FOR BEGINNING 
TEACHERS OF SECONDARY AND POST-SECOKSARY 
HEALTH OCCUPATIONS PROGRAMS 



legend: 

S « Secondary 

PS - Post- 
Secondary 

B - Both 

X - bid not 
specify 

A - Adequate a 

I m Inadequate 

States 


Required to have teaching 
certificate issued by the 
State 


Preservict) Orientation 
Required 


Length of time initial 
certification granted (years) 


Perceived adequacy of present 
certification requirements 


■ 

c 

Si 

e 

g 

o 
o 


Alabaaa 


S 




8 






Alaska 


S 




5 


A 




Arizona 


No 


No 


6 


A 




Arkansas 


B 


B | 1 


A* | 


* S - Inadequate 


California 


5 


* i 2 \ 


A* j 


* PS - Inadequate 


Colorado 


B } 


B 5 


A 




Connecticut 


B 


PS J 5 


A I 




Delaware 


S 




A 




District of Colombia ] 




B } 1 


A 




Florida 


B 


No i 1 1 


A* j 


* PS - Inadequate 


Georgia 


PS j 


3 11 


A 




Hawaii 


X \ 


i ! 






Idaho 


B 


B I 1 


A* 


* PS - Inadequate 


Illinois j 


S 




* 


A 


* Indefinite Tiae 


Indiana 


s 


S 


3* 


I* 


* S - 3 years; PS - none 


Iowa 


B 


No 


6 


I 




Kansas 


PS 




1 


A 




Kentucky 


3 




1 


I 1 




Louisiana 


3 




1 


A i 


Maine 




S 




! 


Maryland 


S 


S 


5 1 


A i 


Massachusetts 1 

J 


3 


B 


2 


* j * Adequate in pares, 
• I - In others 


Michigan ; No 


No i 1 I 


A 1 
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Source: Lutx, Juaaita F. A Survey of Certification Requireatents for 
Secondary and Pos;-secondary Teachers of Health Occupations in the 
United States." l^npublished Ph.D. dissertation. Tennessee University. 
1977. " 
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INITIAL CERTIFICATION REQUIREMENTS FOR BEGINNING 
(cont'd) TEACHERS OF SECONDARY AND POST-SECONDARY 

HEALTH OCCUPATIONS PROGRAMS 



Legend: 












S m Secondary 

PS - Post- 
Secondary 

B - Both 

X * Did not 
specify 

A x Adequate 

I ~ Inadequate 

States 


Required to have touching 
certificate issued by the 
Stute 


Preservice Orientation 
Required 


Length of time initial 
certification granted (years) 


Perceived adequacy of present 
certification requirements 


W 

3 

B 
B 
O 
O 


Minnesota 


B 


i 




A* 




Mississippi 

Missouri 

Montana 


B 
B 
B 


No 
B 


2 


I 

A 




Nebraska 
Nevada 


s 


No 


? 

l ; 


* 

I j 

—A 




New Hampshire 
New Jersev 












New Mexico 


B 
B 


?S 


2 


A 

A 




New York 


s j 


S 


5 


A* 


^ PS — TtI.3 /? A/r nsfA 


North Carolina 


s 




at 


A 




North Dakota 


B i 


s 


1 


I 




Ohio 


- B I 


s 


1 


A 




Oklahoma 


s 


B 


I 


A 




Oreton 


X. 




1 






Pennsylvania 


s 


s 


3 


A 
















South Carolina 


s 




5 


A 




South Dakota 


B 


B 


1 


A 





Tennessee 


s 


3 


5 


I 


Certification n»3-n* 
Revised 


itxzs 


s 


s 


1 


A* 


* ?S - Inadequate 


Utah 


s 


s 


3 


I 




Vexaont 
Virginia 


s 

B 


s 

B 


1 


A* 


* S - Inadequate 


Washington 


B 




5 
1 


I 
A 




West Virginia 


3 


B 


1 


I 




Wisconsin 






2 






Wyoaing 


s 


S ' 


5 J 


A 
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MINIMUM WORK EXPERIENCE REQUIREMENTS FOR BEGINNING 
TEACHERS OF SECONDARY AND POST-SECONDARY 
HEALTH OCCUPATIONS PROGRAMS 



States 


Number of years of recent 
work experience required 


Work experience requirements 
met by substituting directed 
work experience from an 
approved teacher education 
institution 




Alabama 








Alaska 


2 






Arizona 


1 


No 




Arkansas 


3 1 


No 




California 


3 


No 




Colorado 


2 


No 




Connecticut 


3 


No 




Delaware 


2 


No 




District of Colunbia 


5 | 


Yes 




Florida 


2 


No 




Georgia 


2 


Yes 




Hawaii 


3 






Idaho 


3 


Yes 




Illinois 


1 


Yes 




Indiana 


3 


No 


*Being ^lanned 


Iowa 


3 


Yes 


*2 years In nursing programs 


Kansas 


2 






Kentucky 


2 


No 




Louisiana 


2 


No I 




Maine 


3 




*1 year of teaching expert enc 


Maryland 


* 


Yes | 


*Sot applicable 


Massachusetts 


6 


No I 




Michigan 


2 


Yes 




Minnesota 


3 


Yes 
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MINIMUM WORK EXPERIENCE REQUIREMENTS FOR BEGINNING 
(cont'd) TEACHERS OF SECONDARY AND POST-SECONDARY 

HEALTH OCCUPATIONS PROGRAMS 



States 



4J 

c -o 

SI Q> 

u u 
u ~ 

XT 

O 

« V 

u a 

C3 C 

a ci 

14 

vm V 
O & 
X 

ci 

£ U 
3 O 
2 5 



CO -9 

4J 01 

C 4J 

«l O 

£ CI 

Cl u 

U -H 

3 

tr t« 
01 c 
u i-e 

a; s 

a «u 
c i-l 

41 4J 

— < QQ 
^ JO 
CI 3 
C 30 
X 

© >s 

JQ 

O © 
^ E 



C 

o 

C iJ 

to to 
a 

E 3 

0 T3 
14 01 

U 

© 01 

O 

c a 

01 cs 
i-l oi c 
n *J o 

CI -rl 
X 01 3 

01 > 4J 

o c c 
:* «i-e 



Coments 



Mississippi 



Missouri 



No 



Montana 



Nebraska 



Nevada 



No 



Yes 



No 



New Hampshire 



Nev Jersey 



New Mexico 



No 



yes 



*To gain recent vork experienc e 



New York 



1* 



Yes 



*Plus one year student teachin g 



North Carolina 



No 



North Dakota 



No 



Ohio 



Yes 



.Oklahoma 



£es 



Oregon 



Pennsylvania 



Rhode Island 



South Carolina 



Yes 



South Dakota 



Yes 



Tennessee 



Texas 



Utah 



2* 



No 



*3 years for certified lab 
assistant instructors 



No 



Yes 



Vermont 



No 



Virginia 



Washington 



No 



No 



Vest Virginia 

Wisconsin 

Vyoaing 



No 
Yes 
Yes 
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MINIMUM ACADEMIC REQUIREMENTS FOR BEGINNING TEACHERS OF 
SECONDARY AND POST-SECONDARY PRACTICAL NURSING PROGRAMS 



Legend : 

S - Secondary 

PS - Post- 
Secondary 

B » Both 

X - Did not 
specify 
level 

States 


Associate Degree in Nursing 


Diploma School of Nursing 


Baccalaureate Degree in Nursing 


Baccalaureate Degree (other) 


Master's Degree (specify type) 


Registered Professional Nurse, 
currently licensed by the State 
to practice nursing 


Comments 


AT «biM 








B 




B 




Alaska 






PS 






PS 




Arizona 




B 








B 




Arkansas 




B 








3 




California 


B 




* 






B 


*Director of Frogran 


Colorado 


S 




PS 






B 




Connecticut 






PS 






PS 




Delaware 




B 








B 




District of Columbia 




B 








B 




Florida 




PS 








B 




Georgia 


PS 










PS 




Hawaii 






X 






X 


*Dir. -Master's in Nursing 


Idaho 




S 


PS 






B 




Illinois 


B 










B 




Indiana 


B* 












♦Working toward B.S. Degree 


Iowa 


B 










B 




Kansas 


PS 










PS 




Kentucky 


X 










PS 




Louisiana 




B 








3 




Maine 






s 






B 


P.S./30 hrs. on B.S.N. 


Maryland 


B 










B 




Massachusetts 












♦Either degree 


Michigan 


B 


! i 1 


B 
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MINIMUM ACADEMIC REQUIREMENTS FOR BEGINNING TEACHERS OF 
(cont'd) SECONDARY AND POST-SECONDARY PRACTICAL NURSING PROGRAMS 



Legend: 

S « Secondary 

PS « Post- 
Secondary 

B « Both 

X « Did not 
specify 
levfcl 

• 

States 


Associate Degree in Nursing 


Diploma School of Nursing 


Baccalaureate Degree in Nursing 


Baccalaureate Degree (other) 


Master's Degree (specify type) 


Registered Professional Nurse, 
currently licensed by the State 
to practice nursing 


Comments 


Minnesota 


PS 










PS 




Mississippi 


B 










B 




Missouri 












it 


lfn s as teacher aides (P.S.) 


Montana 


B 










B 




Nebraska 


B 










B 




Nevada 


S 




PS 






B 




New Haapshire 
















New Jersey 












B 




New Mexico 


B 










B 




New York 


S 










B 




North Carolina 


PS 










PS 




North Dakota 


B 










B 




Ohio 


B 










B 




OlcJ ahoaa 


B 










B 




Oregon 
















Pennsylvania 






PS 










Rhode Island 
















South Carolina 


B 










B 




South Dakota 


B 










PS 


LPN's as teacher aides 


Tenn ess ee 


B 










B 


LPN's as teacher aides 


Texas 


B 










B 




Utah 


B 










B 




Veraont 




B 








B 




Virginia 


B 










B 




Washington 












B 




Wesr Virginia 


PS 










FS 




Wisconsin 






X* 








*MSN after 7/75 


Wyoaing 


?S 


B 








B 
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MINIMUM ACADEMIC REQUIREMENTS FOR BEGINNING TEACHERS OF 
SECONDARY AND POST-SECONDARY HEALTH OCCUPATIONS 
PROGRAMS OTHER THAN PRACTICAL NURSING 



Legend : 

S m Secondary 

PS - Post- 
Secondary 

B « Both 

X « Did not 

States 


High School Graduate 


High School Graduate plus 
professional training in the 
occupational area 


01 
Q> 

u 

00 
Q> 

o 

CO 
•H 
V 
O 
tD 


c 
u 

00 

o> 
o 

cy 
V 

I* 
3 

* 

u 
u 
« 

PQ 


a 

09 

14 

00 
OJ 

a 
o> 

00 


Licensed rr certified to 
pratice their health 
profession 


Comments 


Alabama 








B 




B 




Alaska 








B 




B 




Arizona 




B 








B 




Arkansas 




B 








B 




California 




B 








B 


Prefer work experience 
to degree 


Colorado 












S 




Connecticut 




l 




B 




B 




Delaware 






B 






X 




District of Columbia 




B 








B 




Florida 






B 






B 




Georgia 




B 








B 




Hawaii 




3 








B 




Idaho 








B 




B 




Illinois 






B 






B 




Indiana 




B 








B 




Iowa 




PS 








3 




Kansas 








PS 




PS 




Kentucky 




B 








B 




Louisiana 




B 








B 




Maine 




S 








S 


Be enrolled in degr?.e 
program 


Maryland 




B 








B 




Massachusetts 








B j 




B 




Michigan | 


B 








B I 
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MINIMUM ACADEMIC REQUIREMENTS FOR BEGINNING TEACHERS OF 
(cont'd) SECONDARY AND POST-SECONDARY HEALTH OCCUPATIONS 

PROGRAMS OTHER THAN PRACTICAL NURSING 



Legend . 

S « Secondary 

PS - Post- 
Secondary 

B - Both 

X - Did not 
specify 

States 


High School Graduate 


High School Graduate plus 
professional training in the 
occupational area 


Associate Degree 


Baccalaureate Degree 


V 

w 
u 

QO 
OJ 

1—4 

09 
Lj 

09 


Licensed or certified to 
practice their health 
profession 


Comments 


Minnesota 






•m 

a 






B 




Mississippi 




a 








B 




Missouri 




B 








B 




Montana 






B 






B 




Nebraska 




B 








B 




Nevada 






B 






B 




New Hampshire 
















New Jersey 




B 








B 




New Mexico 




S 




PS 


i 


[ B 




New York 




S 






• S 




North Carolina 




PS 


S 




1 PS 




North Dakota 




B 








B 




Ohio 






B 






B 




Oklahoma 








B 




B 




Oregon 














Competency options 


Pennsylvania 




S 








S 




Rhode Island 
















South Carolina 








B 




B 




South Dakota 






B 






B 




Tennessee 




B 








B 




Texas 




B 








B 




Utah 




B 








B 




Vermont 




B 








B 




Virginia 




B 








B 




Washington 












B 




West Virginia 




B 








B 




Wisconsin 




B 








X 




Wyoming 




S 




PS 




B 
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EDUCATIONAL REQUIREMENTS FOR INITIAL CERTIFICATION 
OF SECONDARY AND POST-SECONDARY 
HEALTH OCCUPATIONS TEACHERS 



Legend : 
S « Secondary 

PS - Post- 
Secondary 

B « Both 

X - Did not 
specify 

States 


n 

se Semester Hours Per Time Unit 
c of Professional Education 
w Courses 

n 

(A 


Total Hours of Required 
Education Courses 


Comments 


Alabama 


S 22 8 


66% 




Alaska 


X 6 5 


6 




Arizona 


None 


None 




Arkansas 




1? 




California 


B 12 2 


24 




Colorado 


B 4 1 


4 




Connecticut 




6 




Delaware 




60 




District of Columbia 


B 18 2 


18 




Florida 


B 3 1 


3 




Georgia 


PS 13 1 


13 




Hawaii 


X 18 5 


30 




Idaho 


B 60 2 


60 




Illinois 








Indiana 








Iowa 


B 8 4 


8 




Kansas 


PS 12 3 


12 




Kentucky 


B 12 10 


24 




Louisiana 4 


B 3 1 


3 




Maine j 








Maryland / 


S 18 1 


18 




Massachusetts 


B 2 2 


4 




Michigan 




None 





9 
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EDUCATIONAL REQUIREMENTS FOR INITIAL CERTIFICATION 
(cont'd) OF SECONDARY AND POST-SECONDARY 

HEALTH OCCUPATIONS TEACHERS 



Legend : 

S ■ Secondary 

PS « Post- 
Secondary 

B ■ Both 

X - Did not 
specify 

States 


4J 
•H 

c 

o c 

0 

V -rl 
E « 
•H CO 
H O 
3 

u -o 

0) w 

a. 

03 CO 

u c 

3 O 

0 *H 
03 
03 

(4 CD 

01 *W 03 
4-1 o 01 
09 U 09 

ftl ft 

E 3 

ri tu 

W vJ 

CO o O 
Level Hours Years 


Total Hours of Required 
Education Courses 


Comments 


Minnesota 








Mississippi 


B 24 5 






Missouri 


B 20 6 


20 




Montana 


B 12 8 


32 




Nebraska 








Nevada 








New Hampshire 








New Jersey 


X 15 1 

A X^ X 


33 




New Mexico 


PS 8 5 


8 


S-6 hr. general ed. cours 


New York 


S 6 1 


12 




North Carolina 


S 12 3 


12 




No r th Dako t a 


B 14 5 

** X*T ^ 


16 




Ohio 


S 6 2 


12 




Oklahoma 


B 8 1 




i — 


Oregon 


S 32 * 


32 


♦Competency Option 


Pennsylvania 


S X X 


X 




Rhode Island 








Sovth Carolina 


X 6 1 


6 




South Dakota 


E 3 1 


3 




Tennessee 


B 18 5 


18 




Texas 


S 14 2 


14 




Utah 


S 9 3 


9 




Vermont 








Virginia 


B 12 5 


12 




Washington 


X * 


* 


♦Competency Demonstrated 


West Virginia 


B 5 1 


5 




Wisconsin 


X 6 2 


6 




Wyoming 


S 18 3 


42 





Note: All quarter hours were converted to semester hours in order to 
provide a coraoon denomination, 
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APPENDIX D 

CLASSIFICATION OF INSTRUCTIONAL PROGRAMS IN HEALTH OCCUPATIONS 
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A CLASSIFICATION OF INSTRUCTIONAL PROGRAMS IN HEALTH OCCUPATIONS 
BY: National Center for Education Statistics 
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ALLIED HEALTH 

17.01 Dental Services 
M7.0101 Dental Assisting 

17.0102 Dental Hygiene 

17.0103 Dental Laboratory Technology 
17.0199 Dental Services, Other 

17.02 Diagnostic and Treatment Services 

17.0201 Cardiopulmonary Technology 

17.0202 Dialysis Technology 

17.0203 Electrocardiograph Technology 

17.0204 Electroencephalograph Technology 
*17.0205 Emergency Medical Technology - Ambulance 
*I7.0206 Emergency Medical Technology - Paramedic 

17.0207 Medical Radiation Dosimetry 

17.0208 Nuclear Medical Technology 

17.0209 Radiograph Medical Technology 
*17.0210 Respiratory Therapy Technology 

17.0211 Surgical Technology 

17.0212 Ultrasound Technology 

17.0299 Diagnostic and Treatment Services, Other 

17.03 Medical Laboratory Technologies 

17.0301 Blood Bank Technology 

17.0302 Chemistry Technology 

17.0303 Clinical Animal Technology 

17.0304 Clinical Laboratory Aide 

17.0305 Clinical Laboratory Assisting 
17 • 0306 Cy to technology 

17.0307 Hematology Technology 

17.0308 Histologic Technology 

17.0309 Medical Laboratory Technology 

17.0310 Medical Technology 

17.0311 Microbiology Technology 
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17,0399 Medical Laboratory Technologies, Other 

17.04 Mental Health/Human Services 
17.0401 Alcohol/Drug Abuse Specialty 

*17.0402 Commraity Health Work 

17.0403 Genetic Counseling 

17.0404 Hone Health Aide 

17.0405 Mental Health/Human Services Assisting 

17.0406 Mental Health/Human Services Technology 

17.0407 Rehabilitation Counseling 

17.0408 Therapeutic Child Care Work 
17.0499 Mental Health/Human Services, Other 

17.05 Miscellaneous Allied Health Services 

1 7 .0501 Animal Technology 

17.0502 Central Supply Technology 
*17.0503 Medical Assisting 

17.0504 Medical Illustrating 

17.0505 Medical Office Management 

17.0506 Medical Records Technology 

17.0507 Pharmacy Assisting 

17.0508 Physician Assis ting-Primary Care 

17.0509 Physician Assisting-Specialty 

17.0510 Podia trie Assisting 

17.0511 Veterinarian Aide 

17.0512 Veterinarian Assisting 
*17.0513 Ward Clerk 

*17.0599 Miscellaneous Allied Health Services, Other 

17.06 Nursing-Related Services 
17.0601 Geriatric Aide 

*17.0602 Nursing Assisting 

17.0603 Obstetrical Technology 

17.0604 Pediatric Aide 
*17.0605 Practical Nursing 

17.0606 Ward Service Management 

*17.0699 Nursing-Related Services, Other 
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17*07 Ophthalmic Services 

17.0701 Ophthalaic Dispensing 

17.0702 Ophthalmic Laboratory Technology 

17.0703 Ophthalmic Medical Assisting 

17.0704 Op tow trie Assisting 

17.0705 Optometri Technology 

17.0706 Orthoptics 

17.0799 Ophthalmic Services, Other 

17.08 Rehabilitation Services 

17.0801 Art Therapy 

17.0802 Corrective Therapy 

17.0803 Dance Therapy 

17.0804 Exercise Physiology 

17.0805 Manual Arts Therapy 

17.0806 Husic Therapy 

17.0807 Occupational Therapy 

* 17. 08 08 Occupational Thsrapy Assisting 

17.0809 Occupational Therapy Aide 

17.0810 Orthotic/Prosthetic Assisting 

17.0811 Orthotics/Prosthetics 

17.0812 Orthopedic Assisting 

17.0813 Physical Therapy 

17.0814 Physical Therapy Aide 

17.0815 Physical Therapy Assisting 

17.0816 Recreational Therapy 

17.0817 Recreational Therapy Technology 
*17.0818 Respiratory Therapy ^ 

17.0819 Respiratory Therapy Assisting 

17.0820 Speech/Hearing Therapy Aide 

17.0821 Speech-Language Pathology /Audiology 
17.0899 Rehabilitation Services, Other 

* HOE programs in operation in Louisiana 
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APPENDIX E 
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